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� e impulse to seek a better life is deeply human.  :

� e Perilous Pursuit of Greener Pastures:
When Dreams Turn to Dust

A Crisis In � e Classroom: � e Silent Struggle Of Invisible 
Disabilities In Namibian Schools

� e Siren Song of Distant 
Shores
Across Africa, a powerful nar-
rative echoes through com-
munities, particularly among 
the youth: the promise of 
“greener pastures” in distant 
lands. � e United States, Eu-
rope, and other developed 
nations are painted as ha-
vens of opportunity, where 
good-paying jobs and supe-
rior living conditions await, 
o� en irrespective of formal 
quali� cations. � is alluring 
vision, ampli� ed by social 
media and anecdotal tales, 
fuels a potent desire for em-
igration, a longing to escape 
perceived limitations at home 
and embrace a life of prosper-
ity and dignity. Yet, beneath 
this shimmering facade lies a 
stark and o� en brutal reality. 

Introduction
Namibia, a nation striving for in-
clusive development, faces a criti-
cal challenge within its education 
system: the pervasive and o� en 
unaddressed struggles of learners 
with invisible disabilities. While the 
country has made strides in promot-

ing inclusive education, particularly 
with the 2013 Sector Policy on In-
clusive Education, a signi� cant gap 
remains in identifying, supporting, 
and empowering students whose 
learning di�  culties, mental health 
conditions, and chronic illnesses are 
not immediately apparent. Teachers, 

the frontline soldiers of education, 
� nd themselves ill-equipped to rec-
ognize these conditions, let alone 
possess the specialized skills to as-
sist a� ected learners. � is de� ciency 
leads to a tragic cycle: poor academic 
performance for these students, un-
warranted blame placed on dedicat-

ed teachers, and the perpetuation of 
a system that, despite its intentions 
of “inclusiveness,” e� ectively leaves 
a signi� cant portion of its most vul-

For many, the journey abroad 
does not lead to the prom-
ised land but to a harrowing 
descent into exploitation, 
hardship, and despair. � is 
article argues that the pursuit 
of foreign dreams, especially 
without adequate preparation 
and veri� cation, frequently 
culminates in lives irrevo-
cably marred by unforeseen 
challenges, including forced 
labor, human tra�  cking, and 
involvement in illicit activ-
ities. It is a cautionary tale, 
designed to illuminate the 
shadows lurking behind the 
bright lights of perceived op-
portunity and to equip young 
aspirants with the knowledge 
to protect themselves from 
becoming victims of a cruel 
deception.

Greener Pastures
Across Africa, a powerful narrative echoes through 
communities, particularly among the youth
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I recently had a candid 
and refreshing conversa-
tion with Hon. Anthony 
Kibagendi—my brother, 
best friend, and a serving 
Member of Kenya’s 13th 
Parliament. Our discussion, 
rooted in shared history and 
a mutual fascination with 
Kenya’s political evolution, 
turned to the nation’s cur-
rent turbulence and grow-
ing public outrage against 
the regime.
What stood out most was 
Hon. Kibagendi’s sharp 
analysis of President Wil-
liam Ruto’s rise to power—
and how the very pillars that 
elevated him to State House 
are now turning against 
him: public sympathy, eth-
nic bloc consolidation, 
the church, international 
goodwill, and the Hustler 
ideology. � ese pillars once 
formed a formidable politi-
cal architecture. Today, un-
der the weight of unmet ex-
pectations, missteps, and a 
disillusioned populace, they 
threaten to collapse beneath 
him.

Ruto’s image as the side-
lined Deputy President—
isolated and betrayed by 
the very administration he 
helped build—resonated 
with many. He became the 
ultimate political underdog, 
a symbol of the ordinary 
Kenyan’s struggle against 
elite exclusion. But sympa-
thy, like political capital, is 
� nite.
Now, Ruto is the establish-
ment. With every police 
crackdown on peaceful pro-
testors, every ostentatious 
show of wealth by his allies, 
and every tone-deaf policy 
pronouncement, he moves 
further from the man Ken-
yans once saw as one of 
their own. � e outrage that 
once fuelled his rise is now 
being redirected toward 
him.
Ruto’s masterstroke in 2022 
was forging a powerful Mt. 
Kenya–Kalenjin alliance. 
Kenyan politics has long 
been shaped by ethnic al-
liances, what one scholar 
dubbed “the tyranny of 
numbers.” Ruto shrewdly 

positioned himself as Mt. 
Kenya’s post-Uhuru protec-
tor, rallying a region once 
hostile to him and secur-
ing a near-sweep in Central 
Kenya.
But the cracks have 
emerged. � at bloc is frac-
turing. Former allies are 
now vocal dissenters, em-
boldened by growing youth 
agitation that rejects tribal 
loyalty. � e attempted im-
peachment of Deputy Pres-
ident Rigathi Gachagua, 
and his replacement with a 
perceived mismatch, only 
deepened these divisions.
Ruto’s campaign dripped 
with religious symbolism. 
He quoted scripture, donat-
ed to churches, and cast his 
mission in divine terms. In 
return, the clergy o� ered le-
gitimacy and a moral shield. 
But today, the church � nds 
itself scrutinised.
� e same youth who once 
chanted “Hatupangwing-
wi” at campaign rallies now 
view the pulpit as complicit 
in silence amid economic 
pain and police brutality. As 

public anger grows, many 
clergy are stepping back—
acutely aware that contin-
ued proximity to power 
may cost them their moral 
standing.
In his early presidency, Ruto 
was a darling of the West. 
His digital economy push, 
green growth agenda, and 
reformist branding won 
him plaudits in diplomatic 
and multilateral circles. His 
charm o� ensive worked.
But the narrative is shi� -
ing. � e killing of protest-
ers, internet blackouts, 
and abductions of activists 
have triggered quiet unease 
in foreign capitals. Pub-
lic rebukes may be absent, 
but reputational damage 
is mounting—and global 
partners are watching.
Perhaps the most power-
ful pillar was the “hustler” 
narrative. It transformed 
class resentment into po-
litical energy. Ruto prom-
ised a bottom-up model 
that included digital jobs, 
a� ordable credit, and inclu-
sive prosperity. � e mama 

mboga and boda boda rider 
were no longer sidelines—
they were central to the 
story.
But today, hustlers feel be-
trayed. � eir lives have not 
improved. � eir taxes have 
risen. � eir economic hope 
has dimmed. � ey are no 
longer chanting slogans—
they are in the streets. � e 
betrayal cuts deep because 
the faith was once so strong. 
And in that vacuum, a new 
ideology is taking hold: an 
ideology of resentment.
To avoid complete collapse, 
this administration must re-
turn to basics: rebuild trust, 
govern with empathy, up-
hold civil liberties, and re-
connect with the people
Because a presidency born 
of populism can only sur-
vive by remaining true to 
the people—or risk being 
brought down by the very 
populism that gave it life, 
now turned into fury.

� e Five Pillars � at Built—and Now � reaten—
Ruto’s Presidency

President William Ruto/FILE

Worth
Noting:

• Ruto’s master-
stroke in 2022 was forging 
a powerful Mt. Kenya–
Kalenjin alliance. Kenyan 
politics has long been 
shaped by ethnic alli-
ances, what one scholar 
dubbed “the tyranny of 
numbers.” Ruto shrewdly 
positioned himself as Mt. 
Kenya’s post-Uhuru pro-
tector, rallying a region 
once hostile to him and 
securing a near-sweep in 
Central Kenya.
• But the cracks 
have emerged. � at bloc is 
fracturing. Former allies 
are now vocal dissenters, 
emboldened by grow-
ing youth agitation that 
rejects tribal loyalty. � e 
attempted impeachment 
of Deputy President 
Rigathi Gachagua, and 
his replacement with a 
perceived mismatch, only 
deepened these divisions.

By: Dr Hesbon Hansen Owilla
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Japan heads to polls in key test for Prime Minister 
Shigeru Ishiba

Japan

Japanese voters headed to 
the polls on Sunday in a 
tightly contested election 
amid public frustration over 
rising prices and the immi-
nent threat of US tari� s.
� e ruling Liberal Demo-
cratic Party (LDP) and its 
junior coalition partner Ko-
meito need to secure a com-
bined 50 seats to retain an 
overall majority in the upper 
house but the latest polling 
shows they might fall short.
� is election comes at a dif-
� cult time for Prime Min-
ister Shigeru Ishiba and his 
ruling coalition as US Pres-
ident Donald Trump ramps 
up pressure on Tokyo during 
tense tari�  negotiations.

Japan’s massive auto indus-
try, which accounts for eight 
percent of the country’s jobs, 
is reeling from painful levies 
already in place.
Weak export data last week 
stoked fears that the world’s 
fourth-largest economy 
could tip into a technical re-
cession.
Despite Ishiba securing an 
early meeting with Trump 
in February, and sending his 
trade envoy to Washington 
seven times, no agreement 
has been reached.
For voters, tackling rising 
prices is a also a central con-
cern.
� e cost of rice, a staple food 
for Japanese households, has 

nearly doubled since last 
year.
For the past few months, the 
government has had to tap 
into its emergency stock-
piles to tackle the shortage.
Since last year’s lower house 
election, which saw the coa-
lition fall short of a majority, 
the LDP has not been able 
to regain the trust of voters 
who are disgruntled with 
stagnant wages and relent-
less in� ation.
Meanwhile, the populist 
Sanseito party, which has 
been using social media to 
attract younger voters, has 
seen a surge in popularity.
Polls show its “Japanese 
First” slogan has struck a 

chord with some conserva-
tives, although its hardline 
stance on foreigners has 
drawn criticism.
� e party wants “stricter 
rules and limits” on immi-
gration, opposes “globalism” 
and “radical” gender poli-
cies, and wants a re-think 
on decarbonisation and vac-
cines.
If Ishiba’s ruling coalition 
fails to secure 50 seats, it will 
have lost majority in both 
chambers of parliament, 
which could threaten his 
leadership and lead to polit-
ical instability.
Ishiba’s centre-right party 
has governed Japan almost 
continuously since 1955, al-

beit with frequent changes 
of leader.
� e last time the LDP and 
Komeito failed to win a ma-
jority in the upper house 
was in 2010, having already 
fallen below the threshold in 
2007.
� at was followed by a rare 
change of government in 
2009, when the now-defunct 
Democratic Party of Japan 
governed for a rocky three 
years.

Worth
Noting:

• Japan’s massive 
auto industry, which 
accounts for eight percent 
of the country’s jobs, is 
reeling from painful lev-
ies already in place.
• Weak export data 
last week stoked fears that 
the world’s fourth-largest 
economy could tip into a 
technical recession.
• Despite Ishiba 
securing an early meeting 
with Trump in February, 
and sending his trade en-
voy to Washington seven 
times, no agreement has 
been reached.
• For voters, tack-
ling rising prices is a also 
a central concern.
• � e cost of rice, a 
staple food for Japanese 
households, has nearly 
doubled since last year.

Japan Prime Minister Shigeru Ishiba

By: BBC
xxxxxxxxxxxxxx
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Ukraine seeks new round of talks with Russia

Home Treatment Of Anemia: An Overview

Ukraine has proposed a new round 
of peace talks with Russia, President 
Volodymyr Zelensky has said, in a 
move aimed at restarting negotia-
tions that halted last month.
Senior security o�  cial Rustem 
Umerov has o� ered to meet the Rus-
sian side next week, Zelensky said 
in his evening address, adding that 
everything had to be done to get a 
cease� re.
Zelenksy also repeated his readi-
ness to meet Russia’s Vladimir Putin 
face-to-face. “A meeting at the lead-
ership level is needed to truly ensure 
peace,” he said.
� e proposal came hours a� er 
Ukraine was hit with another wide-
spread air bombardment by Russia, 
which killed three people.
Ten regions of Ukraine, including 
several cities, were hit in the night 
between Friday and Saturday, Zel-
ensky said earlier on Saturday.
Ukraine’s military said more than 
340 explosive and dummy drones 
and 35 cruise and ballistic mis-
siles had been used, but many were 
downed.
Earlier this week, President Donald 
Trump said the US would send “top-
of-the-line weapons” to Ukraine via 
Nato countries, while also threaten-

ing Russia with severe tari� s if a deal 
to end the war is not reached within 
50 days.
Trump also warned that the US 
would impose 100% secondary 
tari� s targeting Russia’s remaining 
trade partners if a peace deal with 
Ukraine was not reached by his 
deadline.
Two rounds of talks in Istanbul be-
tween Moscow and Kyiv have so 
far failed to result in any progress 
towards a cease� re, but large-scale 
prisoner exchanges and deals to 
return the bodies of killed soldiers 
were agreed.
A� er the last round, which ended 
in early June, Ukrainian negotia-
tors said Russia had again rejected 
an “unconditional cease� re” – a key 
demand by Kyiv and its allies in Eu-
rope and the US 
Russia also outlined a list of de-
mands, including calls for Ukraine 
to cede more territory and to reject 
all forms of Western military sup-
port.
At the time, Zelensky accused Mos-
cow of “doing everything it can to 
ensure the next possible meeting is 
fruitless”.
Russian President Vladimir Putin 
launched a full-scale invasion of 
Ukraine in February 2022.
Russia currently controls about 20% 
of Ukraine’s territory, including the 
southern Crimea peninsula Moscow 
annexed in 2014.

Introduction Anemia a� ects mil-
lions worldwide and manifests as 
fatigue, pallor, dizziness, and de-
creased physical capacity. It arises 
due to various causes including iron 
de� ciency, vitamin B12 or folate de-
� ciency, chronic diseases, and blood 
loss. Early management is essential 
to prevent complications. In many 
cases, especially iron de� ciency ane-
mia, home-based interventions can 
signi� cantly improve hemoglobin 
levels and overall health. Causes 
and Symptoms of Anemia � e most 
common cause of anemia globally is 
iron de� ciency, o� en due to inade-

quate dietary intake, blood loss, or 
impaired absorption. Other causes 
include chronic infections, genetic 
disorders, and vitamin de� ciencies. 
Typical symptoms include weak-
ness, shortness of breath, palpita-
tions, and cognitive disturbances. 
Home-Based Management Strat-
egies 1. Nutritional Interventions 
Iron-Rich Diet: Consuming foods 
high in heme iron such as lean 
meats, poultry, and � sh, and non-
heme iron sources like legumes, 
spinach, and forti� ed cereals can en-
hance iron levels. Vitamin C Intake: 
Vitamin C improves non-heme iron 
absorption; thus, including citrus 
fruits, tomatoes, and bell peppers 
in meals is bene� cial. Folate and Vi-
tamin B12: � ese vitamins are crit-
ical for red blood cell production. 
Sources include leafy greens, eggs, 
dairy, and forti� ed grains. 2. Herbal 
and Natural Remedies Nettle Leaf: 
Rich in iron and vitamins, nettle tea 
may support hematopoiesis. Beet-
root Juice: Contains nitrates and an-
tioxidants that may improve blood 
quality and circulation. Blackstrap 
Molasses: A natural iron source of-
ten used as a supplement. 3. Lifestyle 
Modi� cations Avoidance of Tea and 
Co� ee During Meals: � ese bever-
ages contain polyphenols that in-

hibit iron absorption. Regular Phys-
ical Activity: Moderate exercise can 
improve circulation and stimulate 
erythropoiesis. Stress Management: 
Chronic stress negatively impacts 
nutrient absorption and overall 
health.  Monitoring and When to 
Seek Medical Advice Home treat-
ments should be complemented by 
regular monitoring of symptoms 
and hemoglobin levels. If symptoms 

worsen or persist despite interven-
tions, professional medical evalua-
tion is necessary to rule out under-
lying conditions requiring speci� c 
treatment. 
Conclusion Anemia management 
at home focuses on nutritional 
support, natural supplements, and 
healthy lifestyle habits to restore he-
moglobin levels and reduce symp-
toms. � ese methods are e� ective 

for mild to moderate cases and serve 
as preventive measures. Howev-
er, severe anemia warrants prompt 
medical attention.

Medical work of the medical faculty 
of Alfraganus University 3rd student 
Abdurahmanova Dilnoza

ANEMIA

President Volodymyr Zelensky 

By: BBC
xxxxxxxxxxxxxx
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By: Abdurahmanova Dilnoza
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Muhammad Yusuf: A Poet Of National Spirit And 
Cultural Legacy

Poetry

Abstract: � is article explores the 
poetic legacy and cultural signi� -
cance of Muhammad Yusuf, a cele-
brated poet of Uzbekistan. It delves 
into his deep connection with the 
nation’s history, his dedication to 
social justice, and his unwavering 
love for his homeland. � e article 
also highlights the recognition of his 
literary contributions through na-
tional and international e� orts, in-
cluding translations and commem-
orations. � rough an analysis of his 
poetry and re� ections from literary 
� gures, the piece underscores the 
lasting impact of Muhammad Yusuf 
on Uzbek literature and identity.

Keywords: Muhammad Yusuf, Uz-
bek poetry, national identity, literary 
heritage, cultural reforms, social jus-
tice, historical memory, internation-
al recognition.

Today, we speak about Muhammad 
Yusuf, the � ery-hearted son of Uz-
bekistan – a man as sincere and sim-
ple as his poetry, who sang of home-
land, mother, friendship, and love. 
He entered the world of literature 
wearing an Uzbek doppi. He was 
astonished that Uzbeks had stopped 
wearing it. A� er all, if one wished 
to wear a doppi, there were many 
kinds available. Or had it suddenly 
become too heavy for our heads? 
Or perhaps we could no longer � nd 
one that suited us? � e conclusion, 
however, was disheartening – not 
that there were no suitable doppi, 
but that there were no longer people 
worthy of wearing them.
Yes, this was how Muhammad Yu-
suf wrote. He called white white and 
black black – his poetry knew no 
coercion, falsehood, or � attery. In 
his short life, he created numerous 
poems. His journey in life can be 
described in the words of Pushkin 
about Byron: “In his poetry, he in-
voluntarily confessed his devotion 
to the passion and ecstasy of po-
etry.” Muhammad Yusuf was born 
on April 26, 1954, in the village of 
Qovunchi, Marhamat district, Andi-
jan region, into a farming family. Af-
ter completing secondary school, he 
studied at the Republican Institute 
of Russian Language and Literature, 
graduating in 1978.
From 1978 to 1980, the poet worked 
at the Republican Society of Book 
Lovers. Between 1980 and 1986, 
he was a journalist at the Toshkent 
Oqshomi newspaper. From 1986 
to 1992, he worked at the G‘afur 
G‘ulom Publishing House of Liter-
ature and Art, followed by a tenure 
at the O‘zbekiston Ovozi newspa-
per and the Uzbekistan Information 
Agency from 1992 to 1995. In 1995–
1996, he studied at the Academy of 

State and Social Construction.
Starting in 1997, Muhammad Yusuf 
served as Deputy Chairman of the 
Writers’ Union of Uzbekistan. He 
holds the distinction of being the 
youngest poet ever awarded the ti-
tle of People’s Poet of Uzbekistan in 
1998.
� e emergence of a genuine poet 
parallels the onset of spring, rem-
iniscent of the genesis of lightning 
in the atmosphere – an extraordi-
nary and transcendent phenome-
non. � is occurrence embodies a 
complexity and depth intrinsic to 
the creative process, comprehen-
sible only to the divine source that 
inspires it.
In this light, the age-old adage that 
poets are born in the heavens yet 
reside on earth resonates with the 
timeless essence of Navruz. � e 
meaning of this expression is un-
mistakable: no matter the hardships 
faced by humanity or the injustices 
that impede an individual’s abili-
ty to live with dignity, all of these 
a�  ictions deeply touch the poet’s 
heart. Any form of malevolence 
that threatens the moral and ethical 
foundations of humanity, leading 
not to its elevation but to its decline, 
stands as the poet’s greatest adver-
sary. � is is why esteemed scholars 
from Europe have consistently un-
derscored the poignant truth that 
when the world fractures, the � rst 
casualty is o� en the poet’s heart.
� e People’s Poet of Uzbekistan, 
Muhammad Yusuf, authentically 
embodied the pain and aspirations 
of his nation. Not a single day of his 
brief life passed without him writ-
ing poetry, channeling his sorrows 
and emotions onto paper. Perpetu-
ally contemplative and absorbed in 
his thoughts, he appeared to engage 
in a continuous dialogue with the 
“mourning dove nestled within his 
ribs.” � is, in essence, de� ned his 
existence.
O my homeland, sorrows without 
end,
Legends that make even stone hearts 
bend.
My soul aches thinking of days gone 
by,
For martyrs rest ‘neath your endless 
sky.
Today, in the vibrant heart of Tash-
kent – Uzbekistan’s magni� cent 
capital, home to nearly thirty-� ve 
million people – the Uzbekistan 
National Park proudly features the 
remarkable Alley of Writers. Always 
teeming with young people, book 
enthusiasts, tourists, and visitors, 
this literary haven has transformed 
into a true garden of Uzbek litera-
ture. Symbolizing the progressive 
policies of New Uzbekistan, this cul-
tural landmark was recently estab-
lished through the initiative of our 
nation’s patriotic and literature-lov-
ing leader, our esteemed President.
In this serene, expansive, and boun-
tiful literary sanctuary, the statues 
of our great ancestors – Mir Alisher 
Navoi and Zahiriddin Muhammad 
Babur – stand beside our celebrated 
poets, the Jadid writers, and oth-
er cherished masters whose voices 
resonated in poetic melodies just 
six years ago, such as Erkin Vohi-
dov and Abdulla Oripov. Among 
these illustrious poets, Muhammad 
Yusuf, who � rst captured the atten-
tion of our nation’s leader during the 
“Zomin” seminars, now stands in a 

contemplative and proud pose, his 
statue surrounded by swallows. � is 
sacred monument to youthful poet-
ry is never devoid of the footsteps of 
our fortunate sons and daughters, 
not even for a moment. It is as if the 
poet himself, addressing the youth, 
proclaims:
Uzbekistan – land of the brave and 
strong,
Wings of a free land, seek knowl-
edge lifelong!
� e great Sahibqiron, who built half 
the world,
Heirs of Alisher, let wisdom unfurl!
� ese lines resonate as if penned just 
yesterday, evoking the sense that the 
poet himself is reciting them to his 
devoted admirers. � e unparalleled 
role and signi� cance of literature in 
shaping human character have be-
come increasingly clear in our social 
lives, particularly over the past two 
to three years. To speak candidly, 
in this era of advanced technolo-
gies and remarkable innovations, 
the growing enthusiasm among 
our youth for reading – echoing the 
President’s sentiment – truly a�  rms 
that “Literature is the heart of a na-
tion.”
� e painful legacy of our Jadid an-
cestors, their challenging lives, and 
their literary creations imbued with 
dreams of national freedom have 
always deeply a� ected Muhammad 
Yusuf. He composed countless po-
ems and epics centered on this very 
theme. Notably, his poem “Black 
Sun,” which honors the memory 
of those who su� ered from repres-
sion, serves as a testament to his 
immense love for his homeland, his 
poetic devotion to its children, and 
his profound response to the trag-
edies of his people and his era. In 
his poignant tribute to Abdulhamid 
Sulaymon Cho‘lpon, he cra� ed these 
sorrowful lines:
A poet may perish, but his words 
shall stay,
Forever alive through those on the 
way.
A true poet’s grave is nowhere in 
sight,
For he rests in hearts, in love and in 
light.
� e tragic fate of poets who per-
ished young under harsh and merci-
less regimes, their dreams tragically 
unful� lled, holds a signi� cant place 

in Muhammad Yusuf ’s poetry. No-
tably, Yusuf held a deep admiration 
for Cho‘lpon’s poem “Ko‘klamoyim” 
(My Spring). Inspired by it, he cra� -
ed his own poem bearing the same 
title, dedicating it wholeheartedly 
to the esteemed Cho‘lpon scholar, 
Ozod Shara� ddinov.
White streaks in my hair, I pleaded 
with spring,
Grant me a touch of your blossom-
ing wing.
� rough winter’s embrace, I strug-
gled to you,
O Spring, just a handful of green will 
do.
I’ll cherish the sky with all of my 
soul,
Gaze upon blue till it makes me 
whole.
Will I return, or bid you adieu?
O Spring, just a handful of green will 
do.
In a similar vein, when re� ecting 
on the legacy of Abdulla Qodiriy, 
Muhammad Yusuf o� en referenced 
his novels “O‘tkan Kunlar” (Bygone 
Days) and “Mehrobdan Chayon” 
(Scorpion from the Altar). He cra� -
ed poetic re� ections on their memo-
rable characters – Otabek, Kumush-
bibi, and Zaynab. Yusuf ’s verses not 
only o� er interpretations of these 
works but also convey his outrage 
against the oppressive regime, con-
demning the era’s cruelty, jealousy, 
and treachery. � rough his poetry, 
he reveals the harsh realities of igno-
rance and tyranny.
Beware, beware, a thousand times 
beware,
� ey march in gold with a lo� y air.
� ose who betrayed Qodiriy for 
fame,
From your shrine, scorpions came!
At this juncture, it is our duty to 
acknowledge a signi� cant event in 
our literary and spiritual landscape 
– one that has profoundly resonat-
ed with millions of hearts. We must 
emphasize the historic and com-
mendable decree issued by the lead-
er of our nation, which recognizes 
the importance of literature and 
literary � gures, particularly in hon-
oring the memory of deceased poets 
and writers. Each of these decisions 
stands as a shining testament to our 
nation’s respect for its rich history 
and literary heritage.
For example, the Presidential decree 

commemorating the 110th anni-
versary of Usmon Nosir’s birth rep-
resents a pivotal step towards illu-
minating the long-hidden chapters 
of our literary history. � is initiative 
has been instrumental in reintro-
ducing the previously overlooked 
literary contributions from an era 
marked by repression to the broader 
public.
Muhammad Yusuf held Usmon 
Nosir and his remarkable works in 
the highest esteem. As he poignant-
ly noted, “Uzbekistan will one day 
fully recognize Usmon’s fate,” he 
� rmly believed that the time would 
come when Usmon Nosir’s name 
and legacy – like a leaf severed from 
its branch – would be honored and 
cherished by the great Uzbek nation.
At this juncture, it is both our duty 
and responsibility to explore an es-
teemed and historical document 
that has signi� cantly impacted our 
literary and spiritual lives, resonat-
ing profoundly in the hearts of mil-
lions. � e reality is that every decree 
issued by our state leader in recog-
nition of literature, its � gures, and 
the memories of deceased poets and 
writers exempli� es a deep respect 
and reverence for our nation’s histo-
ry and literary heritage.
For example, the President’s decree 
celebrating the 110th anniversary of 
the passionate poet, translator, and 
playwright Usmon Nosir has been 
pivotal in revealing a fundamental 
truth. It has also played a critical role 
in studying and highlighting pre-
viously overlooked chapters of our 
literary history, particularly those 
pertaining to the era of repression.
Muhammad Yusuf held Usmon No-
sir and his distinctive creative legacy 
in high esteem. He captured this ad-
miration in his words: “Uzbekistan 
will one day fully recognize Usmon’s 
fate.” � rough his dedications, po-
ems, and epics, Yusuf mourned the 
tragic fate of Usmon Nosir, � rmly 
believing that a day would come 
when the name and memory of the 
poet, “torn away like a leaf,” would 
be celebrated by the nation.

Iskandarova Dilnoza: Student of the 
Uzbek National Institute of Music Art 
named a� er Yunus Rajabi

By: Iskandarova Dilnoza
xxxxxxxxxxxxxx
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� e Perilous Pursuit of Greener Pastures:
When Dreams Turn to Dust

Worth
Noting:

• Unsafe Working 
Conditions: Many end up in 
hazardous industries such as 
construction, agriculture, or 
manufacturing, where safety 
regulations are ignored. � ey 
work long hours, o� en 12-16 
hours a day, seven days a week, 
with no breaks, inadequate 
protective gear, and exposure 
to dangerous chemicals or 
machinery. Accidents are com-
mon, and injuries are o� en le�  
untreated, as employers fear 
attracting o�  cial attention.
• Wage � e�  and Debt 
Bondage: � e promised high 
wages evaporate. Workers 
are paid far less than agreed, 
if at all. � eir passports are 
frequently con� scated “for 
safekeeping” or as a guarantee 
against “debts” incurred for 
travel, accommodation, or 
processing fees. � is creates a 
system of debt bondage, where 
individuals are told they must 
work inde� nitely to repay 
an ever-increasing, fabricat-
ed debt. � ey are trapped, 
unable to leave without their 
documents and facing threats 
against themselves or their 
families back home.

� e Allure and the Decep-
tion: Why the Dream Per-
sists

� e impulse to seek a bet-
ter life is deeply human. 
For many young Africans, 
the decision to leave their 
homeland is not born of a 
� eeting fancy but from a 
complex interplay of push 
and pull factors. Economic 
hardship, characterized by 
high unemployment rates, 
limited access to quality 
education, and a scarcity 
of viable career paths, of-
ten serves as the primary 
“push.” � e daily struggle to 
make ends meet, to provide 
for families, and to envision 
a future beyond subsistence 
living can be overwhelming. 
Simultaneously, the “pull” 
factors exerted by West-
ern nations are formidable. 
Media portrayals, o� en ro-
manticized, depict societies 
over� owing with wealth, ad-
vanced infrastructure, and 
abundant opportunities. 
Stories, sometimes exag-
gerated, of individuals who 
“made it” abroad further 
fuel this aspiration, creating 
a powerful social pressure to 
follow suit.
However, this aspiration 
is frequently exploited by 
unscrupulous individuals 
and sophisticated criminal 
networks. � e deception 
begins subtly, o� en through 
informal channels: a distant 
relative, a friend of a friend, 
or an online advertisement. 
Promises are lavish: exor-
bitant salaries for minimal 
work, guaranteed visas, and 
facilitated travel arrange-
ments. � ese o� ers are par-
ticularly enticing because 
they bypass the rigorous, 
o� en lengthy, and expen-
sive o�  cial immigration 
processes. Agencies, some 
legitimate but many fraud-
ulent, emerge as seemingly 
credible conduits, demand-
ing signi� cant upfront fees 
for services that never mate-
rialize or for jobs that do not 
exist. Vulnerable individu-
als, desperate for a break-
through, are easily ensnared. 
� ey mortgage family assets, 
borrow heavily, and exhaust 
their life savings, all in the 
fervent hope of unlocking 
a brighter future. � e initial 
investment, o� en framed 
as a necessary step towards 
prosperity, quickly becomes 
the � rst link in a chain of 
debt bondage, making es-
cape increasingly di�  cult 
once the true nature of their 
predicament is revealed.

� e Harsh Realities of Ex-

ploitation: When Greener 
Pastures Turn Barren

� e moment of arrival in the 
foreign land o� en marks the 
shattering of the dream. � e 
promised jobs are non-ex-
istent, the living conditions 
squalid, and the benefactors 
reveal their true, predatory 
intentions. � e “greener pas-
tures” transform into barren 
landscapes of exploitation, 
where basic human rights 
are systematically violated.

Labor Exploitation: � e In-
visible Chains of Modern 
Slavery

One of the most pervasive 
forms of exploitation is 
forced labor. Migrants, par-
ticularly those without legal 
status, are highly vulnerable. 
� eir lack of o�  cial doc-
umentation, coupled with 
language barriers and an 
unfamiliar legal system, ren-
ders them powerless. � ey 
are o� en coerced into work-
ing in heavy and di�  cult 
environments with little or 
no safety measures, a stark 
contrast to the promised 
“good-paying jobs.”

Unsafe Working Condi-
tions: Many end up in haz-
ardous industries such as 
construction, agriculture, or 
manufacturing, where safe-
ty regulations are ignored. 
� ey work long hours, of-
ten 12-16 hours a day, seven 
days a week, with no breaks, 
inadequate protective gear, 
and exposure to dangerous 
chemicals or machinery. 
Accidents are common, and 
injuries are o� en le�  un-

treated, as employers fear 
attracting o�  cial attention.

Wage � e�  and Debt Bond-
age: � e promised high 
wages evaporate. Workers 
are paid far less than agreed, 
if at all. � eir passports are 
frequently con� scated “for 
safekeeping” or as a guaran-
tee against “debts” incurred 
for travel, accommodation, 
or processing fees. � is cre-
ates a system of debt bond-
age, where individuals are 
told they must work indef-
initely to repay an ever-in-
creasing, fabricated debt. 
� ey are trapped, unable 
to leave without their doc-
uments and facing threats 
against themselves or their 
families back home.

Lack of Legal Recourse: Fear 
of deportation, combined 
with a lack of awareness of 
their rights, prevents victims 
from seeking help. � ey are 
o� en told that reporting 
their situation will lead to 
their arrest and immediate 
expulsion, or worse, that 
their families will face reper-
cussions. � is isolation and 
psychological manipulation 
keep them in a state of per-
petual fear and compliance.

Examples: Countless in-
dividuals � nd themselves 
toiling in � elds under 
scorching sun, in dimly lit 
factories churning out goods 
for global markets, or as do-
mestic workers subjected 
to physical and emotional 
abuse, con� ned to homes 
and isolated from the out-
side world. � eir labor fuels 
illicit economies, bene� ting 

criminal enterprises while 
they themselves remain in-
visible and unheard.

Human Tra�  cking: � e Ul-
timate Betrayal

Human tra�  cking is a grave 
violation of human rights, 
involving the use of force, 
fraud, or coercion to ex-
ploit individuals for labor or 
commercial sex. For many 
who embark on the jour-
ney for “greener pastures,” 
the dream of a better life 
morphs into the nightmare 
of modern-day slavery.

Methods of Coercion: Traf-
� ckers employ sophisti-
cated methods, preying on 
vulnerabilities. � ey might 
initially present as benevo-
lent benefactors, o� ering to 
cover travel costs, arrange 
accommodation, and secure 
employment. Once the vic-
tim is in the foreign country, 
o� en isolated and disori-
ented, the facade crumbles. 
Passports are seized, com-
munication with family is 
cut o� , and threats are made 
against the victim or their 
loved ones.

Journey from Hope to Cap-
tivity: � e journey itself can 
be perilous, involving clan-
destine border crossings, 
dangerous sea voyages, or 
long, arduous treks. Victims 
o� en arrive exhausted, dis-
oriented, and deeply indebt-
ed, making them even more 
susceptible to control. � e 
psychological manipulation 
begins early, with tra�  ckers 
fostering a sense of depen-
dence and fear.

Psychological Manipula-
tion and Control: Tra�  ck-
ers use a range of tactics to 
maintain control, including 
psychological abuse, intim-
idation, isolation, and the 
creation of an environment 
of fear. Victims are o� en 
told that their families will 
be harmed if they try to es-
cape, or that they will be ar-
rested and deported if they 
go to the authorities. � is 
systematic erosion of self-
worth and autonomy leaves 
victims feeling hopeless and 
trapped.

Case Studies of Lives De-
railed: Illustrative Examples

While speci� c individu-
al cases are protected by 
privacy, the patterns of 
exploitation are tragically 
consistent. � e following 
case studies, are non-� ction, 
draw upon documented re-
alities of human tra�  cking 
and exploitation to highlight 
the devastating impact on 
individuals’ lives but pseudo 
names have been used for 
privacy and safety reasons.

Case Study 1: � e Promise 
of Hospitality, the Reality of 
Sex Work Tra�  cking (� e 
Story of ‘Aisha’)

Aisha, a bright and ambi-
tious young woman from 
a small town in East Afri-
ca, dreamed of becoming a 
hotel manager. She saw an 
advertisement online for a 

By: Silas Mwaudasheni Nande  
 @themtkenyatimes
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“lucrative hospitality posi-
tion” in a European capital, 
promising a high salary, ac-
commodation, company car, 
and professional develop-
ment. A charming recruiter, 
who communicated primar-
ily through social media, 
assured her that her lack of 
formal quali� cations was no 
barrier, given her “natural 
talent and enthusiasm.” Ai-
sha, with her family’s mea-
ger savings and a loan from 
a relative, paid the substan-
tial “processing fee.”
Upon arrival, Aisha was met 
not by a hotel representa-
tive but by a stern woman 
who immediately con� scat-
ed her passport, claiming it 
was for “visa registration.” 
She was taken to a cramped 
apartment shared with 
several other young wom-
en, all looking fearful and 
withdrawn. � e “hospitali-
ty job” was a lie. Aisha was 
informed that her debt for 
travel and accommodation 
had spiraled, and the only 
way to repay it was to engage 
in commercial sex work. 
� reats were made against 
her family back home if she 
resisted.
Aisha’s life became a cycle 
of abuse, fear, and degrada-
tion. She was forced to work 
long hours, her movements 
monitored, her communica-
tion with the outside world 
severely restricted. � e psy-
chological trauma was im-
mense; she lost her sense of 
self, her dreams shattered, 
replaced by a constant, 
gnawing fear. She witnessed 
other girls attempting to 
escape, only to be brutal-
ly punished. Aisha’s hope 
dwindled, replaced by a pro-
found sense of hopelessness 
and isolation, a prisoner in a 
foreign land.

Case Study 2: � e Lure of 
Quick Money, the Trap of 
Drug Tra�  cking (� e Story 
of ‘Kauluma’)

Kauluma, a young man from 
Namibia, was struggling 
to � nd stable employment 
despite his entrepreneurial 
spirit. He was approached by 
an acquaintance who boast-
ed of easy money to be made 
by transporting “packages” 
for a seemingly legitimate 
international business. � e 
acquaintance spoke of lavish 
lifestyles, designer clothes, 
and the respect that came 
with � nancial freedom. 
Kauluma was told he would 
be paid handsomely for a 
single trip to Brazil, a sum 
that could transform his 
family’s fortunes. � e risks 

were downplayed, present-
ed as minor inconveniences 
easily circumvented.
Desperate to provide for his 
aging parents and younger 
siblings, Kauluma agreed. 
He was given a passport, a 
ticket, and the “package” – a 
suitcase with a false bottom 
containing illicit drugs. He 
was assured that everything 
was arranged, and he would 
pass through customs with-
out issue.
However, upon arrival at a 
Brazilian airport, Kauluma 
was apprehended. � e “ar-
rangements” were a lie. He 
was arrested, charged with 
drug tra�  cking, and faced 
a lengthy prison sentence in 
a foreign country. � e news 
devastated his family in Na-
mibia, who had no means to 
assist him. Kauluma’s dream 
of becoming a provider 
turned into a nightmare of 
incarceration, isolation, and 
profound regret. His life, 
and the lives of his family, 
were irrevocably scarred by 
one desperate decision fu-
eled by false promises. His 
case mirrors the tragic re-
ality faced by many Namib-
ians and other Africans who 
are exploited as drug mules, 
o� en unaware of the full ex-
tent of the danger until it is 
too late.

Case Study 3: � e Factory 
Dream, the Sweatshop Re-
ality (� e Story of ‘Fatima’)

Fatima, a skilled seamstress 
from a West African na-
tion, was o� ered a contract 

to work in a garment fac-
tory in Southeast Asia. � e 
recruitment agency, which 
had a glossy brochure and a 
professional website, prom-
ised excellent working con-
ditions, fair wages, and the 
opportunity to hone her 
cra� . Fatima, envisioning a 
future where she could send 
money home and eventually 
open her own tailoring busi-
ness, readily accepted.
When she arrived, her 
passport was immediate-
ly con� scated, and she was 
informed that the terms of 
her contract had changed. 
� e factory was a squalid, 
overcrowded building, and 
the hours were brutal – 18 
hours a day, seven days a 
week, with no days o� . � e 
air was thick with dust and 
chemicals, and the machin-
ery was old and dangerous. 
Her wages were a fraction of 
what was promised, barely 
enough to cover the exor-
bitant fees for her cramped, 
unsanitary dormitory ac-
commodation. She was 
constantly monitored, and 
any attempts to complain or 
resist were met with threats 
of deportation or physical 
violence.
Fatima endured months of 
this grueling existence, her 
health deteriorating, her 
spirit crushed. She was in 
constant pain, both physi-
cal and emotional, and the 
dream of her own business 
seemed an impossible fan-
tasy. She was a prisoner of 
debt and fear, her skills ex-
ploited, her dignity stripped 

away.

Case Study 4: � e Ultimate 
Betrayal – Organ Tra�  cking 
(A Stark Warning)

While less common, the 
most extreme form of ex-
ploitation involves organ 
tra�  cking. Individuals, of-
ten lured by the promise of 
high payments for “medical 
tests” or “donations,” are 
deceived into undergoing 
procedures where their or-
gans are illegally harvested. 
� is heinous crime preys on 
the most vulnerable, leaving 
victims with severe health 
complications, permanent 
disabilities, or even death. 
� e promise of money turns 
into a brutal, life-altering 
betrayal, underscoring the 
absolute necessity of ex-
treme caution when dealing 
with any o� ers that seem too 
good to be true, especial-
ly those involving medical 
procedures abroad.

� e Role of Illegal Networks 
and Organized Crime

� e exploitation of migrants 
is not random; it is the de-
liberate work of sophisti-
cated illegal networks and 
organized crime syndicates. 
� ese groups operate across 
borders, leveraging global 
inequalities and vulnerabil-
ities. � ey are adept at cre-
ating convincing facades, 
from fake recruitment 
agencies to elaborate online 
scams, making it incredibly 
di�  cult for individuals to 

discern legitimacy from de-
ception.
� ese networks thrive on 
the desperation of their 
targets. � ey identify indi-
viduals in economically de-
pressed regions, those with 
limited access to informa-
tion, and those who are cul-
turally or socially isolated. 
� ey exploit existing trust 
networks, o� en using com-
munity members as unwit-
ting or complicit recruiters. 
� e global nature of these 
crimes makes intervention 
incredibly challenging. Traf-
� ckers move victims across 
multiple countries, exploit-
ing legal loopholes and ju-
risdictional complexities. 
� e case of Namibians stuck 
in Romania, or those arrest-
ed in Brazil for drug tra�  ck-
ing, highlights the transna-
tional nature of these crimes 
and the immense di�  culties 
faced by national govern-
ments attempting to rescue 
and repatriate their citizens. 
Victims are o� en moved 
frequently, their identities 
obscured, and their voices 
silenced by fear and intimi-
dation.

� e Psychological and So-
cial Toll: Beyond the Physi-
cal Scars

� e impact of exploitation 
extends far beyond physical 
hardship and � nancial ruin. 
� e psychological and social 

Worth
Noting:

• Human tra�  cking 
is a grave violation of human 
rights, involving the use of 
force, fraud, or coercion to 
exploit individuals for labor 
or commercial sex. For many 
who embark on the journey for 
“greener pastures,” the dream 
of a better life morphs into 
the nightmare of modern-day 
slavery.
• Methods of Coercion: 
Tra�  ckers employ sophisticat-
ed methods, preying on vulner-
abilities. � ey might initially 
present as benevolent benefac-
tors, o� ering to cover travel 
costs, arrange accommodation, 
and secure employment. Once 
the victim is in the foreign 
country, o� en isolated and dis-
oriented, the facade crumbles. 
Passports are seized, commu-
nication with family is cut o� , 
and threats are made against 
the victim or their loved ones.
• Journey from Hope 
to Captivity: � e journey itself 
can be perilous, involving 
clandestine border crossings, 
dangerous sea voyages, or long, 
arduous treks. Victims o� en 
arrive exhausted, disoriented, 
and deeply indebted, making 
them even more susceptible 
to control. � e psychological 
manipulation begins early, with 
tra�  ckers fostering a sense of 
dependence and fear.
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Air Travel and Kenya’s Journey Towards Five 
Million Tourists
Air travel is a vital pillar of economic growth, tourism, and regional integration. Yet for many Kenyans 
and international visitors, the experience remains costly, inconvenient, and at times frustrating. 

TOURISM

Air travel is a vital pillar of 
economic growth, tourism, 
and regional integration. 
Yet for many Kenyans and 
international visitors, the 
experience remains costly, 
inconvenient, and at times 
frustrating. While our avia-
tion sector has made strides 
in safety and digital innova-
tion, it’s time to dismantle 
the systemic barriers that 
continue to sti� e progress.
One of the most pressing 
challenges is the high cost of 
� ying. For many, air travel 
remains out of reach. Air-
lines face global economic 
pressures—including soar-
ing fuel prices, high tax-
es, airport fees, and rising 
maintenance costs—that ul-
timately translate into high-
er fares for passengers. To 
attract � ve million annual 
visitors, we must tackle these 
cost drivers head-on. Gov-
ernment support through 
tax reforms and strategic 
incentives can help reduce 
operational costs and make 
air travel more accessible.
For international travellers, 
the picture isn’t much bet-
ter. In addition to high ticket 
prices, they face visa bottle-
necks and limited connec-
tivity across African cities. 

In fact, it’s o� en easier to � y 
from Nairobi to Europe than 
to some African capitals. 
� is lack of intra-African 
accessibility not only ham-
pers tourism but also weak-
ens trade and regional inte-
gration. E� orts to liberalise 
African airspace have been 
painfully slow and uneven.
Nowhere is this discon-
nect more evident than in 
Mombasa. As one of Africa’s 
premier beach destinations, 
it remains underserved by 
direct international � ights. 
Tourists must typically 
transit through Nairobi, 
adding both cost and in-
convenience. Opening up 
Mombasa and other coast-
al airports to more direct 
international routes would 
signi� cantly boost the re-
gion’s economy and enhance 
the traveller experience.
Kenya’s ambition to attract 
� ve million tourists annual-
ly cannot rely on marketing 
alone. We must rethink how 
travellers access and move 
within our borders. Im-
proved air connectivity will 
be central to this transforma-
tion. When visitors can en-
ter Kenya smoothly, connect 
directly to tourist hotspots, 
and access a� ordable do-

mestic � ights, the overall 
experience improves—and 
word-of-mouth promotion 
follows. Air travel should 
accelerate, not hinder, our 
tourism goals.
To achieve this, we need 
smart, people-� rst aviation 
policies. Reducing taxes and 
airport fees, simplifying visa 
processes, and upgrading 
airport infrastructure are 
essential steps. A liberalised 
airspace will also foster 
healthy competition, low-
er fares, and expand route 
networks. But liberalisation 
must be approached respon-
sibly, with support measures 
to ensure the viability of lo-
cal carriers.
As Chairman of KATA 
and Managing Director of 
Hemingways Travel, I’ve 
seen � rsthand how these 
obstacles a� ect both leisure 
and business travellers. As 
an industry, we are actively 
engaging with government 
and regional bodies to push 
for reforms that create a 
more a� ordable, e�  cient, 
and welcoming travel envi-
ronment. We’re also deepen-
ing partnerships with global 
travel associations to elevate 
Kenya’s status as a preferred 
travel hub.

� e urgency of addressing 
high airfares in East Africa 
cannot be overstated. Our 
region’s ticket prices are 
among the highest globally, 
driven by limited compe-
tition and restrictive reg-
ulatory environments. We 
can—and must—learn from 
the successes of low-cost 
carriers in other regions. 
With reduced taxes and 
collaborative strategies like 
route-sharing and improved 
� eet utilisation, local air-
lines can drive down costs 
while expanding their reach.
Technology is another 
game-changer. From online 
bookings and mobile pay-
ments to AI-driven custom-
er service, travel is evolving 
rapidly. � ese tools enhance 
planning, accessibility, and 
customer experience. Em-
bracing innovation should 
be central to modernising 
Kenya’s travel and tourism 
sector.
Public-private partnerships 
will also be critical. Gov-
ernment and private sector 
collaboration can unlock 
connectivity to underserved 
regions such as the coast 
and northern Kenya. � ese 
partnerships have the power 
to attract investment, create 

jobs, and promote inclusive 
economic growth.
Kenya is ready for a more 
open skies policy—but this 
must be phased and delib-
erate. Supporting local car-
riers while opening up to 
international players is key 
to achieving a healthy, com-
petitive balance.
To our aviation stakehold-
ers, the message is simple: 
prioritise the traveller. Focus 
on a� ordability, expand con-
nectivity, enhance service 
quality, and leverage digital 
transformation. � ese ac-
tions will reshape our travel 
landscape and unlock enor-
mous potential.
Looking toward 2030, I en-
vision a Kenya where air 
travel is not a luxury but a 
practical option for more 
people. A Kenya connect-
ed by air, welcoming to the 
world, and open for busi-
ness. Achieving that vision 
demands bold leadership, 
strategic investments, and 
uni� ed action.
� e time to act is now.
Dr. Joseph Kithitu is the 
Managing Director, Hem-
ingways Travel & Chairman, 
Kenya Association of Travel 
Agents (KATA)

Worth
Noting:

• Kenya’s ambition 
to attract � ve million 
tourists annually can-
not rely on marketing 
alone. We must rethink 
how travellers access and 
move within our borders. 
Improved air connectiv-
ity will be central to this 
transformation. When 
visitors can enter Kenya 
smoothly, connect direct-
ly to tourist hotspots, and 
access a� ordable domestic 
� ights, the overall expe-
rience improves—and 
word-of-mouth promo-
tion follows. Air travel 
should accelerate, not 
hinder, our tourism goals.
• To achieve this, we 
need smart, people-� rst 
aviation policies. Reduc-
ing taxes and airport fees, 
simplifying visa process-
es, and upgrading airport 
infrastructure are essen-
tial steps. A liberalised 
airspace will also foster 
healthy competition, low-
er fares, and expand route 
networks. But liberalisa-
tion must be approached 
responsibly, with support 
measures to ensure the 
viability of local carriers.

Dr Joseph Kithitu is the Managing Director, Hemingways Travel.

By: Joseph Kithitu 
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� e Perilous Pursuit of Greener Pastures:
When Dreams Turn to Dust

toll on victims is profound and o� en 
long-lasting, leaving deep scars that 
may never fully heal.

Isolation and Loneliness: Victims 
are typically isolated from their fam-
ilies, friends, and cultural support 
systems. Language barriers, fear, 
and restricted movement exacerbate 
this isolation, leading to profound 
loneliness and a sense of abandon-
ment.

Depression and Trauma: � e con-
stant fear, abuse, and loss of auton-
omy o� en lead to severe depression, 
anxiety, and post-traumatic stress 
disorder (PTSD). Victims may expe-
rience � ashbacks, nightmares, and a 
pervasive sense of hopelessness.

Loss of Trust and Paranoia: � e be-
trayal by those who promised help, 
coupled with the constant threat of 
harm, erodes trust in others. Victims 
may become paranoid, suspicious of 
everyone, making it di�  cult to seek 
help even when opportunities arise.

Stigma and Shame: For those who 
manage to escape and return home, 
the ordeal is o� en compounded by 
societal stigma and shame. Victims 
may be blamed for their predica-
ment, ostracized by their communi-
ties, or viewed as failures. � is can 
prevent them from sharing their 
stories, seeking support, or reinte-
grating into society.

Broken Families and Communities: 
� e ripple e� ect of exploitation ex-
tends to families and communities. 
Families su� er emotionally and 
� nancially, o� en burdened by the 
debts incurred by their loved ones, 
or grieving the loss of a child who 
never returned. � e breakdown 
of trust and the erosion of hope 
can have long-term societal conse-
quences.

Advice for Young People: Navigat-
ing the Diaspora Safely

� e dream of a better life abroad is 
not inherently � awed, but the path 
to achieving it must be navigated 
with extreme caution, thorough 
preparation, and an unwavering 
commitment to legitimate channels. 
For young people contemplating 
emigration, here are essential steps 
to avoid becoming lost, used, and 
without a future in the diaspora:

1. Research � oroughly and Verify 
Everything:

Verify Job O� ers and Companies: 
Never accept a job o� er without 
independently verifying the com-
pany’s legitimacy. Search for their 

o�  cial website, check business reg-
istrations, and look for reviews or 
complaints. Be suspicious of generic 
email addresses or communication 
solely through social media.

Scrutinize Recruitment Agencies: If 
using a recruitment agency, ensure 
it is o�  cially registered and licensed 
in both your home country and the 
destination country. Check their 
track record, ask for references, and 
verify any claims they make. A legit-
imate agency will never ask for large 
upfront payments or promise unre-
alistic salaries.

Understand Immigration Laws and 
Visa Requirements: Research the 
speci� c visa and work permit re-
quirements for the country you in-
tend to go to. Understand the legal 
pathways for immigration. Do not 
trust anyone who promises to ar-
range a visa for you without proper 
documentation or through “back-
door” methods.

Consult O�  cial Government Sourc-
es: Always consult your country’s 
embassy or consulate in the desti-
nation country, and the destination 
country’s embassy or consulate in 
your home country. � ese are the 
most reliable sources of information 
on legal immigration, work permits, 
and citizen services.

2. Seek O�  cial Channels and Avoid 
Informal Arrangements:

Apply for Proper Visas and Work 
Permits: Insist on obtaining the cor-
rect visa and work permit before 
you travel. Do not travel on a tourist 
visa with the intention of working il-
legally, as this makes you incredibly 
vulnerable to exploitation.

Avoid “Under the Table” Arrange-
ments: Any o� er that suggests work-
ing without proper documentation 
or a formal contract should be a 
major red � ag. � ese arrangements 
o� er no legal protection and put you 
at extreme risk.

3. Financial Preparedness and 
Awareness:

Have Su�  cient Funds: Ensure you 
have enough money to cover your 
initial living expenses, including ac-
commodation, food, and transport, 
for at least a few months, in case the 
job does not materialize immediate-
ly or if there are unexpected delays.

Avoid Debt Bondage: Be extremely 
wary of anyone o� ering to cover all 
your travel costs or demanding large 
upfront payments for “processing” 
or “guarantees.” � ese are common 
tactics used by tra�  ckers to create a 
� nancial hold over you. Never hand 
over your entire life savings to an 
unveri� ed individual or agency.

4. Legal Awareness and Document 

Security:

Know Your Rights: Before you leave, 
research the basic labor laws and 
human rights protections in your 
destination country. Understand 
what constitutes exploitation and 
how to report it.

Keep Copies of All Documents: 
Make multiple copies of your pass-
port, visa, work permit, contract, 
and any other important docu-
ments. Keep digital copies stored 
securely online (e.g., in a cloud ser-
vice) and physical copies with trust-
ed family members back home.

Never Surrender Your Passport: 
Your passport is your identity. Nev-
er, under any circumstances, sur-
render your passport or other travel 
documents to an employer, recruit-
er, or any individual who is not an 
authorized government o�  cial. If 
someone demands your passport, it 
is a clear sign of potential tra�  cking.

5. Maintain Connections and Build 
Support Networks:

Stay in Regular Contact: Inform 
your family and trusted friends of 
your travel plans, your itinerary, and 
who you will be meeting. Stay in 
regular contact with them, sharing 
updates on your living and working 
conditions.

Share Emergency Contacts: Provide 
your family with the contact details 
of your country’s embassy or con-
sulate in the destination country, 
and any reputable NGOs that assist 
migrants or victims of tra�  cking.

Connect with Legitimate Diaspora 
Communities: Once abroad, seek 
out established and reputable com-

munity organizations or religious 
groups from your home country. 
� ese can provide a vital support 
network, o� er advice, and help you 
navigate challenges.

Know Where to Find Help: Famil-
iarize yourself with local emergen-
cy numbers, police services, and 
organizations that assist victims of 
human tra�  cking or labor exploita-
tion.

6. Develop Skills and Quali� cations:

Invest in Education and Vocational 
Training: � e best way to secure le-
gitimate opportunities abroad is to 
possess in-demand skills and qual-
i� cations. Invest in education, voca-
tional training, or apprenticeships 
before you leave. � is signi� cantly 
increases your chances of securing 
a genuine, well-paying job through 
o�  cial channels and reduces your 
vulnerability to exploitation.

Learn the Language: Basic pro� -
ciency in the language of your desti-
nation country can be invaluable for 
communication, integration, and 
seeking help if needed.

7. Trust Your Instincts and Be Skep-
tical:
8. 

If It Sounds Too Good to Be True, 
It Probably Is: Be extremely wary of 
o� ers that promise exorbitant sala-
ries for little e� ort, guaranteed visas 
without proper documentation, or 
free travel. Legitimate opportunities 
rarely come without e� ort or risk.

Beware of Pressure Tactics: If some-
one pressures you to make a quick 
decision, pay large sums of money 
immediately, or discourages you 
from asking questions or consulting 

others, these are signi� cant warning 
signs.

Conclusion: A Call for Caution, 
Preparation, and Collective Action

� e dream of “greener pastures” is 
a powerful motivator, but for many, 
it can quickly devolve into a har-
rowing nightmare. � e stories of 
exploitation, forced labor, human 
tra�  cking, and involvement in illic-
it activities are not isolated incidents 
but a grim reality for countless in-
dividuals lured by false promises. 
As the experiences of Namibians 
in Romania and Brazil tragically il-
lustrate, the pursuit of a better life 
abroad, without due diligence and 
adherence to legitimate processes, 
can lead to profound su� ering, im-
prisonment, and even death.
� is article serves as a stark remind-
er that while opportunities may ex-
ist beyond national borders, they are 
rarely handed out freely or without 
legitimate requirements. � e onus is 
on aspiring migrants to exercise ex-
treme caution, to thoroughly vet ev-
ery o� er, and to prioritize their safe-
ty and legal standing above all else. 
Governments, civil society organi-
zations, and communities also have 
a crucial role to play in educating 
their citizens about the risks, pro-
viding accurate information on legal 
migration pathways, and o� ering 
support to victims of exploitation.
Ultimately, true “greener pastures” 
are cultivated through knowledge, 
preparation, and resilience. For the 
young people of Africa, the path to 
a brighter future, whether at home 
or abroad, must be built on a foun-
dation of informed decisions, not 
on the shi� ing sands of deceptive 
promises. � e pursuit of dreams 
should never come at the cost of 
one’s freedom, dignity, or life.
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nerable learners behind.
� is article delves deep into this 
multifaceted issue, examining the 
various invisible disabilities a� ect-
ing Namibian learners, the systemic 
failures that exacerbate their chal-
lenges, and, crucially, proposing 
comprehensive solutions to foster a 
truly inclusive and supportive edu-
cational environment.

� e Landscape of Invisible Disabili-
ties in Namibian Classrooms: A De-
tailed Exploration

Invisible disabilities encompass a 
wide spectrum of conditions that, 
while not physically evident, pro-
foundly impact a person’s daily life, 
including their ability to learn and 
thrive in a traditional school setting. 
In Namibia, these conditions mani-
fest in classrooms across the coun-
try, o� en leading to misinterpreta-
tions of student behavior, academic 
struggles, and emotional distress. 
Understanding these disabilities is 
the � rst crucial step towards e� ec-
tive intervention.

1. Mental Health Conditions:

 Depression: A pervasive mood 
disorder that casts a shadow over a 
learner’s life, characterized by per-
sistent sadness, a profound loss of 
interest in activities, overwhelming 
fatigue, signi� cant changes in sleep 
patterns and appetite, and a debil-
itating di�  culty in concentrating. 
In a classroom, a child struggling 
with depression might appear with-
drawn, disengaged, or perpetually 
tired. � eir academic performance 
can plummet due to a lack of moti-
vation, inability to focus on lessons, 
and a diminished capacity for crit-
ical thinking. Teachers, unaware of 
the underlying condition, might at-
tribute this to laziness or de� ance, 
further alienating the student.

Anxiety Disorders: � ese conditions 
are marked by excessive worry, fear, 
and nervousness that o� en manifest 
with physical symptoms.

Generalized Anxiety Disorder 
(GAD): Constant, o� en irrational 
worry about everyday things, lead-
ing to restlessness, fatigue, di�  culty 
concentrating, irritability, muscle 
tension, and sleep problems.

Panic Disorder: Sudden, intense 
episodes of fear that trigger severe 
physical reactions when there is no 

real danger. � ese “panic attacks” 
can involve a pounding heart, sweat-
ing, trembling, shortness of breath, 
chest pain, and a feeling of impend-
ing doom.

Social Anxiety Disorder: Intense 
fear of social situations, leading to 
avoidance of class participation, 
group work, or presenting in front 
of peers.

Obsessive-Compulsive Disorder 
(OCD): Characterized by intrusive, 
unwanted thoughts (obsessions) 
and repetitive behaviors (compul-
sions) that the individual feels driv-
en to perform. A learner with OCD 
might be consumed by rituals that 
interfere with their ability to com-
plete assignments or participate in 
class.
In the classroom, anxiety can par-
alyze a learner, making it di�  cult 
to participate, answer questions, or 
even attend school regularly. Test 
anxiety, a common manifestation, 
can undermine a student’s true 
knowledge and abilities.

Bipolar Disorder: A complex mood 
disorder marked by dramatic and 
unpredictable shi� s in mood, ener-
gy, activity levels, and the ability to 
carry out daily tasks. � ese swings 
encompass emotional highs (mania 
or hypomania), characterized by 
elevated mood, increased energy, 
racing thoughts, and impulsivity, 
and emotional lows (depression), 
which mirror the symptoms of ma-
jor depressive disorder. A learner 
with bipolar disorder might expe-
rience periods of intense creativity 
and heightened energy, followed by 
weeks of profound sadness and leth-
argy, making consistent academic 
engagement incredibly challenging.

Schizophrenia: A severe and chron-
ic mental disorder that a� ects how 
a person thinks, feels, and behaves. 
Individuals with schizophrenia may 
seem to have lost touch with reality, 
experiencing hallucinations (seeing 
or hearing things that aren’t there), 
delusions (false beliefs), and disor-
ganized thinking or speech. � ese 
symptoms can severely impair a stu-
dent’s ability to focus, comprehend 
information, and interact appropri-
ately in a classroom setting, o� en 
leading to social isolation and pro-
found academic di�  culties.

Post-Traumatic Stress Disorder 
(PTSD): A condition that can de-
velop in individuals who have ex-
perienced or witnessed a terrifying 
event. Symptoms can include � ash-
backs to the trauma, nightmares, 
severe anxiety, uncontrollable 
thoughts about the event, and avoid-
ance of situations that trigger mem-
ories. A learner with PTSD might 
exhibit heightened vigilance, easily 
startle, struggle with concentration, 
or experience emotional outbursts, 
all of which disrupt their learning 
environment and academic prog-
ress.

2. Learning Disabilities:

Dyslexia: A speci� c learning disabil-
ity that primarily a� ects a person’s 
ability to read. It’s not a problem 
with intelligence, but rather with the 
brain’s ability to process language, 
leading to di�  culties with accurate 
and/or � uent word recognition, 
and by poor spelling and decoding 
abilities. In a Namibian classroom, 
a learner with dyslexia might strug-
gle to read textbooks, follow written 
instructions, or complete assign-
ments that heavily rely on reading 
and writing, despite being verbally 
intelligent.

Dyscalculia: A speci� c learning dis-
ability that impacts a person’s ability 
to understand and process numeri-
cal information. Learners with dy-
scalculia may struggle with basic 
arithmetic, understanding concepts 
of quantity, telling time, or manag-
ing money. � is can signi� cantly 
hinder their performance in math-
ematics and science subjects.

Dysgraphia: A learning disabili-
ty that a� ects a person’s ability to 
write. � is can manifest as illegible 
handwriting, di�  culty organizing 
thoughts on paper, poor spelling, 
or challenges with grammatical 
structures. For a Namibian learner, 
dysgraphia can make taking notes, 
completing written assignments, 
and expressing their knowledge 
through writing an arduous task.

3. Neurological Conditions:

Attention-Deficit/Hyperactivity 
Disorder (ADHD): A neurodevel-
opmental disorder characterized by 
persistent patterns of inattention, 
hyperactivity, and impulsivity that 
interfere with daily functioning and 
development. In a classroom, learn-
ers with ADHD might struggle to 
stay seated, blurt out answers, inter-
rupt others, lose focus during les-
sons, or have di�  culty completing 
tasks. � is can lead to frequent rep-
rimands, academic underachieve-
ment, and social di�  culties.

Autism Spectrum Disorder (ASD): 
A neurodevelopmental condition 
that a� ects how a person perceives 
and socializes with others, leading 
to challenges in social interaction, 
communication (both verbal and 
non-verbal), and restricted or repet-
itive behaviors. � e spectrum nature 
of ASD means that its presentation 
and severity vary widely. A learner 
with ASD might struggle with social 
cues, direct eye contact, understand-
ing � gurative language, or adapting 
to changes in routine. While some 
may excel in speci� c academic ar-
eas, their social and communication 
di� erences can make navigating the 
traditional classroom challenging.

Epilepsy: A chronic neurological 
disorder characterized by recurrent, 
unprovoked seizures, which are sud-
den, uncontrolled disturbances in 
brain activity. Seizures can manifest 

in various ways, from brief staring 
spells (absence seizures) to full-body 
convulsions (tonic-clonic seizures). 
A learner with epilepsy might expe-
rience memory problems, fatigue, or 
confusion a� er a seizure, impacting 
their ability to learn. � e unpredict-
able nature of seizures can also cre-
ate anxiety for the student and dis-
rupt classroom � ow.

Traumatic Brain Injury (TBI): Dam-
age to the brain caused by an exter-
nal force, such as a fall, accident, or 
assault. TBIs can result in a wide 
range of physical, cognitive, emo-
tional, and behavioral impairments, 
depending on the severity and loca-
tion of the injury. A learner who has 
sustained a TBI might experience 
memory loss, di�  culty concentrat-
ing, processing information slow-
ly, emotional lability, or challenges 
with impulse control, all of which 
can signi� cantly impact their aca-
demic functioning.

Multiple Sclerosis (MS): A chron-
ic, progressive autoimmune disease 
that a� ects the brain, spinal cord, 
and optic nerves. MS can lead to a 
wide range of neurological symp-
toms, including chronic fatigue, 
numbness or weakness in limbs, 
vision problems (blurred vision, 
double vision), dizziness, problems 
with balance and coordination, and 
cognitive di�  culties (memory, con-
centration). � e � uctuating nature 
of MS symptoms means a learner’s 
abilities can vary signi� cantly from 
day to day, making consistent aca-
demic engagement challenging.

Fibromyalgia: A chronic disorder 
characterized by widespread mus-
culoskeletal pain, accompanied by 
fatigue, sleep disturbances, memory 
issues (“� bro fog”), and mood prob-
lems. For a learner, chronic pain 
and fatigue can make it di�  cult to 
sit for long periods, concentrate on 
lessons, or participate in physical ac-
tivities, leading to school absentee-
ism and academic decline.

4. Chronic Illnesses:

Chronic Fatigue Syndrome (CFS) / 
Myalgic Encephalomyelitis (ME): A 
complex and severe condition char-
acterized by extreme fatigue that 
isn’t improved by rest and is o� en 
worsened by physical or mental ex-

ertion. It o� en presents with other 
symptoms like cognitive di�  culties 
(“brain fog”), sleep problems, mus-
cle pain, joint pain, and headaches. A 
learner with CFS/ME might struggle 
with consistent attendance, concen-
tration, and completing assignments 
due to persistent exhaustion.

Chronic Pain: Persistent pain that 
lasts for an extended period, typi-
cally more than three to six months. 
It can stem from various underlying 
conditions or injuries and can be 
debilitating. A learner experiencing 
chronic pain might struggle to sit 
comfortably, focus on tasks, or par-
ticipate in school activities, leading 
to frequent absences and a dimin-
ished quality of life.

Diabetes: A metabolic disease that 
results in high blood sugar levels. 
While manageable with proper 
treatment, uncontrolled diabetes 
can lead to fatigue, di�  culty con-
centrating, frequent urination, and 
vision problems. For a learner, man-
aging blood sugar levels throughout 
the school day, dealing with poten-
tial highs or lows, and the need for 
regular monitoring can disrupt their 
learning and require speci� c accom-
modations.
Lupus: A chronic autoimmune dis-
ease that can a� ect various body 
parts, including joints, skin, kid-
neys, heart, lungs, and brain. Its 
symptoms can be wide-ranging and 
o� en � uctuate, including fatigue, 
joint pain, skin rashes, fever, and 
cognitive issues. � e unpredictable 
nature of lupus � are-ups can signi� -
cantly impact a learner’s attendance 
and ability to maintain consistent 
academic performance.

Crohn’s Disease and Ulcerative 
Colitis (In� ammatory Bowel Dis-
eases - IBD): Chronic in� ammatory 
conditions of the gastrointestinal 
tract. Symptoms include abdominal 
pain, severe diarrhea, weight loss, 
and fatigue. Learners with IBD o� en 
require frequent bathroom breaks, 
may experience severe pain, and can 
miss signi� cant school time during 
� are-ups, impacting their learning 
and social integration.
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Endometriosis: A chronic condition 
in which tissue similar to the lin-
ing of the uterus grows outside the 
uterus, causing severe pain, heavy 
bleeding, and o� en fatigue. While 
primarily a� ecting girls and wom-
en, its impact on a learner’s ability to 
attend school consistently and con-
centrate due to chronic pain can be 
profound.

Rheumatoid Arthritis: A chronic 
in� ammatory disorder primarily 
a� ecting the joints, leading to pain, 
swelling, sti� ness, and potentially 
joint damage. A learner with rheu-
matoid arthritis might experience 
physical limitations, pain, and fa-
tigue, making it di�  cult to par-
ticipate in activities requiring � ne 
motor skills or prolonged sitting/
standing.

Celiac Disease: An autoimmune dis-
order where consuming gluten leads 
to damage in the small intestine, 
causing digestive problems, nutrient 
de� ciencies, fatigue, and sometimes 
neurological symptoms. A learner 
with celiac disease requires strict 
dietary adherence, and accidental 
gluten exposure can lead to debili-
tating symptoms, impacting school 
attendance and concentration.

Asthma: A chronic respiratory 
condition characterized by in� am-
mation and narrowing of the air-
ways, leading to di�  culty breath-
ing, wheezing, coughing, and chest 
tightness. While o� en visible during 
an attack, chronic asthma can lead 
to fatigue and reduced participation 
in physical activities, and the anxi-
ety of potential attacks can impact a 
learner’s focus.

Sleep Disorders (e.g., Narcolepsy, 
Sleep Apnea): Conditions that dis-
rupt normal sleep patterns. Narco-
lepsy causes overwhelming daytime 
sleepiness and sudden attacks of 
sleep. Sleep apnea involves pauses 
in breathing during sleep. Both can 
lead to chronic fatigue, di�  culty 
concentrating, irritability, and im-
paired cognitive function, severely 
impacting a learner’s academic per-
formance and overall well-being.

Cardiac Conditions: Certain heart 
conditions, even if not outward-
ly visible, can signi� cantly limit a 
learner’s physical activity, energy 
levels, and stamina. � is can restrict 
their participation in sports, lead 
to fatigue in class, and necessitate 
careful monitoring, impacting their 
overall school experience.

Renal Failure: A condition where 
the kidneys no longer function ad-
equately, o� en requiring dialysis or 

a kidney transplant. Learners under-
going dialysis face signi� cant time 
commitments for treatment, chron-
ic fatigue, and potential dietary re-
strictions, all of which disrupt their 
schooling.

Severe Allergies: While sometimes 
obvious, chronic or severe allergies 
(e.g., life-threatening food allergies, 
severe environmental allergies) can 
cause debilitating symptoms, re-
quire constant vigilance, and neces-
sitate accommodations, impacting a 
learner’s safety, participation in ac-
tivities, and focus.

5. Sensory Disabilities (when not 
outwardly apparent):

Hearing Impairment: Partial or 
complete inability to hear. � is can 
be invisible if a learner does not 
use visible hearing aids, or if their 
hearing loss is mild but still signi� -
cantly impacts their ability to follow 
classroom discussions, understand 
verbal instructions, or participate in 
group activities.

Visual Impairment: Partial or com-
plete inability to see. Similar to hear-
ing impairment, this can be invisible 
if a learner wears contact lenses, or 
if their vision loss is not immediate-
ly recognizable to an untrained eye. 
� is can lead to di�  culties read-
ing the board, seeing textbooks, or 
navigating the school environment 
safely.
� e pervasive nature of these con-
ditions, coupled with their inherent 
invisibility, presents a unique chal-
lenge to Namibia’s education system.

� e Systemic Fault Lines: Why Na-
mibia is Falling Short

Namibia’s commitment to inclu-
sive education, as articulated in its 
policies, is commendable on paper. 
However, the practical implementa-
tion, especially concerning invisible 
disabilities, is fraught with signi� -
cant challenges.

Lack of Teacher Training and 
Awareness: � is is perhaps the most 
critical bottleneck. Teachers are the 
primary point of contact for learn-
ers, yet they receive minimal, if any, 
specialized training in identifying 
invisible disabilities. � ey are not 
equipped with the pedagogical skills 
or psychological understanding to 
di� erentiate between a child who 
is “lazy” or “naughty” and one who 
is genuinely struggling with an un-
diagnosed condition. � is lack of 
awareness leads to:

Misdiagnosis and Misinterpretation: 
Behaviors stemming from an invisi-
ble disability are o� en misinterpret-
ed as disciplinary issues, de� ance, or 
a lack of e� ort. � is leads to punitive 
measures rather than supportive 
intervenl Emotional and Psycho-
logical Harm: Learners are labeled, 
disciplined, and o� en feel isolated, 

misunderstood, and inadequate. 
� is can exacerbate their underly-
ing conditions, leading to increased 
anxiety, depression, and a complete 
disengagement from learning.

Inability to Di� erentiate Instruc-
tion: Without understanding the 
speci� c needs of a learner with an 
invisible disability, teachers cannot 
tailor their teaching methods, mate-
rials, or assessments. � e “one-size-
� ts-all” approach, particularly prob-
lematic for learners with learning 
disabilities or ADHD, ensures their 
continued struggle.
Insu�  cient Early Identi� cation and 
Intervention Mechanisms: Many in-
visible disabilities manifest early in 
a child’s life. However, Namibia’s ed-
ucation system lacks robust mech-
anisms for early screening, diagno-
sis, and intervention. Without early 
identi� cation, valuable time is lost, 
and the disability can become more 
entrenched, making intervention 
more challenging later on. � is also 
places a signi� cant burden on par-
ents who may not have the resources 
or knowledge to seek private diag-
noses.

Limited Access to Professional Sup-
port Services: Even if a teacher sus-
pects an invisible disability, the path-
way to professional diagnosis and 
ongoing support is o� en convoluted 
and inaccessible, particularly in ru-
ral areas. Namibia has a shortage of 
educational psychologists, occupa-
tional therapists, speech therapists, 
and other specialists crucial for 
assessment and intervention. � is 
means that even when a condition 
is suspected, formal diagnosis and 
subsequent specialized support are 
o� en out of reach for many families.

In� exible Curriculum and Assess-
ment Systems: � e current cur-
riculum and assessment methods 
are largely standardized, failing to 
accommodate the diverse learning 
styles and needs of students with 
invisible disabilities. High-stakes 
examinations, o� en time-bound 
and heavily reliant on rote memo-
rization or speci� c forms of written 
expression, disproportionately dis-
advantage learners with conditions 

like dyslexia, dysgraphia, or anxi-
ety disorders. � e system measures 
performance based on a narrow set 
of criteria, rather than assessing a 
learner’s true potential and under-
standing.

Inadequate Resources and Infra-
structure: Inclusive education re-
quires more than just policy; it de-
mands resources. Namibian schools 
o� en lack:

Appropriate Learning Materials: 
Textbooks and resources are rare-
ly adapted for learners with visual 
processing di�  culties, dyslexia (e.g., 
larger fonts, speci� c paper colors), 
or those requiring multi-sensory ap-
proaches.

Assistive Technology: While assis-
tive devices hold immense potential 
for learners with certain invisible 
disabilities (e.g., text-to-speech so� -
ware for dyslexia, noise-canceling 
headphones for ADHD), their avail-
ability and integration into class-
rooms are severely limited due to 
cost and lack of expertise.

Support Sta� : � e absence of ded-
icated learning support teachers, 
teaching assistants, or counselors 
within mainstream schools means 
the burden of supporting these 
learners falls entirely on already 
overstretched classroom teachers.

Societal Stigma and Misunderstand-
ing: Despite e� orts towards inclu-
sivity, a lingering stigma surrounds 
disabilities, especially invisible 
ones. � is can lead to parents hid-
ing their child’s condition, children 
being bullied or ostracized by peers, 
and a general lack of understanding 
within communities. � is societal 
perception can permeate the school 
environment, hindering open dis-
cussion and support.

Parental Engagement Gaps: While 
parents are crucial partners in a 
child’s education, those with chil-
dren facing invisible disabilities 
o� en lack information, support 
networks, or the means to advocate 
e� ectively for their children’s needs 
within the school system.

A Blueprint for Change: Transform-
ing Education for Invisible Disabili-
ties in Namibia

Addressing this crisis requires a 
multi-pronged, systemic approach 
that moves beyond mere policy 
statements to tangible, impactful in-
terventions. Namibia has the oppor-
tunity to become a leader in truly 
inclusive education by implement-
ing the following strategies:

1. Comprehensive Teacher Training 
and Professional Development:

Mandatory Pre-Service Training: 
Integrate robust modules on invisi-
ble disabilities into all teacher train-
ing programs. � is should cover:

Identi� cation and Screening: Prac-
tical tools and strategies for rec-
ognizing the early signs of various 
invisible disabilities (e.g., observing 
behavioral patterns, academic strug-
gles not explained by other factors).

Understanding the Impact: In-depth 
knowledge of how each invisible dis-
ability a� ects learning, social inter-
action, and emotional well-being.

Di� erentiated Instruction and Peda-
gogical Strategies: Equipping teach-
ers with a repertoire of teaching 
methods, classroom management 
techniques, and assessment adap-
tations tailored to speci� c invisi-
ble disabilities (e.g., multi-sensory 
teaching for dyslexia, structured 
routines for ADHD, visual sched-
ules for ASD, � exible deadlines for 
chronic fatigue).

Positive Behavior Support: Shi� ing 
from punitive disciplinary measures 
to understanding the root causes of 
challenging behaviors and imple-
menting supportive interventions.

Basic Counseling and Emotional 
Support Skills: Training teachers to 
provide initial emotional support 
and know when to refer students to 

A Crisis In � e Classroom: � e Silent Struggle Of 
Invisible Disabilities In Namibian Schools
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How China Is Reshaping Global Finance � rough 
New Development Banks

China

� e traditional architec-
ture of global � nance—
long dominated by West-
ern-led institutions like the 
International Monetary 
Fund (IMF) and the World 
Bank—is undergoing a sub-
tle yet profound transfor-
mation. At the centre of this 
shi�  is China, whose lead-
ership in institutions such 
as the Asian Infrastructure 
Investment Bank (AIIB) and 
the New Development Bank 
(NDB) is helping to rede� ne 
how development � nancing 
is conceived, accessed, and 
delivered across the Global 
South.
� is is not merely the ad-
dition of new players into 
the � nancial landscape. 
Rather, it re� ects a broader 
rebalancing of in� uence in 
the international order. At 
stake is a critical question: 
who gets to set the terms of 
development? Whose pri-
orities shape lending con-
ditions? And whose vision 
determines the trajectory 
of infrastructure, energy, 
and digital expansion across 
emerging economies?
China’s ascendance in this 
space stems from a deliber-
ate and sustained strategy. 
� e AIIB, founded in 2016 
and headquartered in Bei-
jing, now counts more than 
100 member countries. � e 
NDB, originally established 
by the BRICS nations—Bra-
zil, Russia, India, China, and 
South Africa—has steadily 
expanded its lending portfo-
lio and membership. � ese 
institutions prioritise large-
scale investments in infra-
structure, renewable energy, 
climate resilience, and digi-
tal connectivity—precisely 
the areas where developing 
nations most urgently need 
support.
What distinguishes these 
banks is not just their � -
nancial muscle, but also 
their operating philosophy. 
Unlike the IMF or World 
Bank, which frequently at-
tach structural reforms or 
� scal conditionalities to 
their loans, China-led insti-
tutions o� en o� er � nancing 
with fewer strings attached. 
For nations facing political 
transitions, economic tur-
bulence, or urgent develop-
ment needs, this no-strings 
approach is o� en more ap-
pealing—and pragmatic.
Take, for instance, the case 
of renewable energy � nanc-
ing in Southeast Asia. While 
traditional multilateral lend-
ers have pledged support for 

green transitions, procedur-
al delays and extensive pol-
icy requirements can slow 
project implementation. In 
contrast, the AIIB has po-
sitioned itself as a nimble 
co-� nancing partner—capa-
ble of aligning with nation-
al development plans and 
respecting local governance 
models.
For many in the Global 
South, this represents more 
than just � nancial conve-
nience. It signals a new kind 
of development engage-
ment—one rooted in part-
nership, not paternalism. 
� rough this model, China 
presents itself not just as a 
lender, but as a long-term 
ally in strategic planning 
and economic transforma-
tion.
Critics argue that the lack of 
conditionality risks enabling 
mismanagement or opacity. 
But supporters counter that 
the traditional model has 
long produced its own fail-
ures—most notably in the 
form of unpopular austerity 
programmes, growing in-
equality, and political back-
lash. Moreover, as develop-
ing nations become more 
assertive, they increasingly 

demand � nancing mod-
els tailored to their unique 
challenges—not one-size-
� ts-all prescriptions.
China’s in� uence is also ex-
panding in the arenas of dig-
ital and climate � nance. As 
global economies become 
more interconnected and 
digitalised, the need for dig-
ital infrastructure—from � -
bre-optic networks to cloud 
data centres—is growing 
rapidly. Here, China-backed 
banks are stepping into a 
void le�  by slower-moving 
Western institutions. By in-
tegrating physical and dig-
ital infrastructure in their 
� nancing models, they are 
helping countries build re-
silience in the digital age.
Climate � nancing is anoth-
er area where the AIIB and 
NDB are gaining traction. 
As the climate crisis dis-
proportionately a� ects the 
developing world, timely ac-
cess to funds for mitigation 
and adaptation has become 
critical. Both banks are 
now channelling signi� cant 
resources into green proj-
ects—solar energy, sustain-
able transport, disaster pre-
paredness—making these 
investments more than just 

� nancial transactions; they 
are lifelines for long-term 
survival.
� e larger implication of 
this shi�  is that it is rede-
� ning multilateralism itself. 
Where the term once re-
ferred almost exclusively to 
institutions dominated by 
the West, it now includes a 
growing ecosystem of alter-
natives, each with its own 
philosophy and model. 
China’s leadership does not 
signal a replacement of the 
IMF or World Bank—but it 
o� ers an alternative. And in 
a multipolar world, alterna-
tives matter.
Importantly, this competi-
tion need not be adversarial. 
� e emergence of China-led 
institutions has already 
spurred legacy organisations 
to re-examine their frame-
works. � e World Bank is 
reforming its climate � -
nancing strategy. � e IMF is 
taking steps toward greater 
inclusivity and responsive-
ness. In that sense, this is a 
race to relevance—not dom-
inance.
Still, the symbolism of the 
shi�  matters deeply. � e 
Global South is no longer 
content to be a passive recip-

ient of prescriptions cra� ed 
in faraway capitals. � rough 
engagement with new � nan-
cial institutions, developing 
nations are asserting agen-
cy, rede� ning in� uence, and 
reshaping global � nance on 
their own terms.
China’s role in this transfor-
mation is central—but not 
absolute. What it re� ects is a 
deeper, collective aspiration 
across Asia, Africa, Latin 
America, and beyond: the 
pursuit of equity, dignity, 
and ownership in a glob-
al � nancial system that has 
too o� en excluded or con-
strained them.
As institutions like the AIIB 
and NDB continue to grow 
in scale and sophistication, 
they are not just funding 
roads, bridges, or � bre net-
works. � ey are laying the 
foundation for a new era in 
global cooperation—one 
in which the voices of the 
many, not just the few, shape 
the path forward.

� e writer is a journalist 
and communication consul-
tant.

Worth
Noting:

• China’s ascendance 
in this space stems from a 
deliberate and sustained 
strategy. � e AIIB, founded 
in 2016 and headquartered 
in Beijing, now counts more 
than 100 member coun-
tries. � e NDB, originally 
established by the BRICS 
nations—Brazil, Russia, 
India, China, and South Af-
rica—has steadily expanded 
its lending portfolio and 
membership. � ese institu-
tions prioritise large-scale 
investments in infrastruc-
ture, renewable energy, cli-
mate resilience, and digital 
connectivity—precisely 
the areas where developing 
nations most urgently need 
support.
• What distinguishes 
these banks is not just their 
� nancial muscle, but also 
their operating philosophy. 
Unlike the IMF or World 
Bank, which frequently 
attach structural reforms 
or � scal conditionalities to 
their loans, China-led insti-
tutions o� en o� er � nancing 
with fewer strings attached. 
For nations facing political 
transitions, economic tur-
bulence, or urgent develop-
ment needs, this no-strings 
approach is o� en more 
appealing—and pragmatic.

Exterior of the New Development Bank headquarters in Shanghai, China. Image via the New Development Bank.

By: Onyango K’Onyango 
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specialized services.

Ongoing In-Service Professional 
Development: Regular workshops, 
seminars, and online courses for 
existing teachers. � ese should be 
practical, hands-on, and o� er op-
portunities for peer learning and 
mentorship. Consider developing a 
cadre of “Special Educational Needs 
(SEN) Champions” within each 
school or cluster of schools to pro-
vide in-house support and guidance.

Collaboration with Medical and 
Psychological Professionals: Inte-
grate experts from the health sector 
(psychologists, pediatricians, oc-
cupational therapists) into teacher 
training programs to provide realis-
tic insights and practical advice.

2. Robust Early Identi� cation and 
Assessment System:

Universal Screening: Implement 
standardized, age-appropriate 
screening tools across all primary 
schools to identify potential devel-
opmental delays or indicators of 
invisible disabilities. � is should be 
a routine part of school entry and 
progression.

Multi-Disciplinary Assessment 
Teams: Establish regional or dis-
trict-level multi-disciplinary teams 
comprising educational psychol-
ogists, social workers, special ed-
ucation teachers, and medical 
professionals. � ese teams would 
be responsible for comprehensive 
assessments and diagnoses once 
a potential disability is identi� ed 
through screening.

Clear Referral Pathways: Develop 
clear, accessible, and well-publicized 
referral pathways for teachers and 
parents to access assessment ser-
vices. � is should involve simpli� ed 
paperwork and reduced bureaucra-
cy.

Parent Education on Early Signs: 
Launch public awareness campaigns 
and school-based workshops to ed-
ucate parents about the early signs 
of invisible disabilities and the im-
portance of seeking support.

3. Enhanced Professional Support 
Services within the Education Sys-
tem:

Recruitment and Training of Spe-
cialists: Invest in training and re-
cruiting more educational psychol-
ogists, learning support teachers, 
occupational therapists, speech 
therapists, and counselors. � ese 
professionals should be strategically 
deployed across regions to ensure 

wider accessibility.

School-Based Support Teams: Man-
date the establishment of school-
based support teams in every 
school. � ese teams, comprising the 
principal, relevant teachers (includ-
ing a designated learning support 
teacher), and potentially a school 
counselor, would meet regularly to 
discuss struggling learners, imple-
ment interventions, and coordinate 
with external specialists.

Resource Centers: Establish region-
al resource centers equipped with 
specialized learning materials, as-
sistive technology, and expertise to 
support schools and learners with 
diverse needs. � ese centers could 
also serve as hubs for teacher train-
ing and parent workshops.

4. Flexible Curriculum and Di� er-
entiated Instruction:

Curriculum Adaptation Frame-
work: Develop a national curricu-
lum framework that provides clear 
guidelines for adapting and di� eren-
tiating instruction for learners with 
various invisible disabilities. � is 
should encourage:

Multi-Sensory Learning: Incorpo-
rating visual, auditory, kinesthetic, 
and tactile approaches into lessons 
to cater to diverse learning styles.

Flexible Grouping: Allowing stu-
dents to work individually, in small 
groups, or with peers based on their 
learning needs.

Chunking Information: Breaking 
down complex tasks and infor-
mation into smaller, manageable 
chunks.

Visual Supports: Using visual sched-
ules, graphic organizers, and visual 
aids to enhance comprehension and 
memory.

Inclusive Assessment Practices: 
Move beyond traditional pen-and-
paper exams to include:

Formative Assessment: Continuous 
assessment that informs teaching 
and learning, allowing for ongoing 
adjustments.

Alternative Assessment Methods: 
Oral presentations, projects, portfo-
lios, and practical demonstrations to 
allow learners to demonstrate their 
knowledge in diverse ways.

Accommodations: Providing neces-
sary accommodations during exam-
inations, such as extended time, qui-
et testing environments, readers, or 
scribes, based on diagnosed needs.

Focus on Progress, Not Just Perfor-
mance: Shi� ing the emphasis from 
solely academic grades to recogniz-
ing and celebrating individual prog-
ress and e� ort.

5. Investment in Resources and In-
frastructure:

Budget Allocation: Signi� cantly in-
crease budget allocation for special 
education needs, particularly for 
resources related to invisible dis-
abilities. � is includes funding for 
teacher training, specialist salaries, 
assistive technology, and adapted 
learning materials.

Assistive Technology Integration: 
Conduct a comprehensive audit of 
assistive technology needs and de-
velop a strategy for procurement, 
deployment, and teacher training 
in its use. Explore partnerships with 
technology companies and NGOs to 
make these tools more accessible.

Accessible Learning Materials: En-
sure that all new textbooks and 
learning materials are developed 
with accessibility features in mind 
(e.g., digital formats compatible 
with screen readers, adjustable font 
sizes).

Conducive Learning Environments: 
Promote the creation of calm, or-
ganized, and predictable classroom 
environments that minimize dis-
tractions, particularly bene� cial for 
learners with ADHD or ASD.

6. Fostering a Culture of Acceptance 
and Understanding:

Public Awareness Campaigns: 
Launch national campaigns to raise 
awareness about invisible disabili-
ties, debunk myths, and reduce stig-
ma. � ese campaigns should target 
parents, students, educators, and the 
wider community.

Peer Education Programs: Imple-
ment peer education programs in 
schools to foster empathy and un-
derstanding among students, en-
couraging them to support and 
include their peers with invisible 
disabilities.

Parent Support Groups: Facilitate 

the creation and funding of parent 
support groups, providing a plat-
form for parents to share experienc-
es, access information, and advocate 
for their children.

Role of NGOs and Community 
Organizations: Strengthen part-
nerships with Non-Governmental 
Organizations (NGOs) and com-
munity-based organizations that 
specialize in supporting individuals 
with disabilities. Leverage their ex-
pertise, resources, and outreach ca-
pabilities.

7. Data Collection and Research:

Comprehensive Data System: Es-
tablish a robust national data collec-
tion system to track the prevalence 
of invisible disabilities in schools, 
the types of support provided, and 
the academic outcomes of these 
learners. � is data is crucial for ev-
idence-based policy making and re-
source allocation.

Localized Research: Encourage and 
fund research into the speci� c chal-
lenges and successes of inclusive 
education for invisible disabilities 
within the Namibian context. � is 
will provide valuable insights for 
tailored interventions.

� e Role of Government, Commu-
nities, and Families

� e responsibility for this transfor-
mation lies not solely with the Min-
istry of Education but with a collec-
tive e� ort involving all stakeholders:

Government: � e Namibian gov-
ernment must demonstrate unwav-
ering political will by allocating 
su�  cient resources, revising outdat-
ed policies, and ensuring account-
ability in the implementation of 
inclusive education strategies. � is 
includes strengthening inter-minis-
terial collaboration between educa-
tion, health, and social welfare.

Communities: Communities must 
shi�  from a mindset of stigma and 
exclusion to one of acceptance and 

support. Local leaders, traditional 
authorities, and religious institu-
tions can play a vital role in raising 
awareness and fostering inclusive 
attitudes.

Families: Parents and caregivers are 
primary advocates for their chil-
dren. Empowering them with infor-
mation, resources, and support net-
works will enable them to partner 
e� ectively with schools in ensuring 
their children’s needs are met. Estab-
lishing formal parent-school part-
nerships and clear communication 
channels is essential.

Conclusion: A Vision for a Truly In-
clusive Namibia

� e current situation in Namibian 
schools, where learners with invisi-
ble disabilities silently struggle, rep-
resents not only a failure of the edu-
cation system but a disservice to the 
nation’s most vulnerable citizens. 
Teachers, despite their dedication, 
are unfairly blamed for outcomes 
rooted in systemic de� ciencies. � e 
notion of “inclusiveness” becomes a 
hollow promise if it does not genu-
inely cater to the diverse and o� en 
hidden needs of all learners.
Namibia has the opportunity to lead 
by example, transforming its edu-
cation system into a beacon of true 
inclusivity. By prioritizing compre-
hensive teacher training, establish-
ing robust identi� cation and sup-
port mechanisms, fostering � exible 
learning environments, investing 
in vital resources, and cultivating a 
culture of empathy and understand-
ing, the nation can unmask the un-
seen struggles of its learners. � is 
commitment will not only unlock 
the full potential of every child, re-
gardless of their hidden challenges, 
but also build a more compassion-
ate, equitable, and prosperous future 
for all Namibians. It is time to listen 
to the silent cries in the classroom, 
to equip our educators, and to build 
a system where every learner truly 
matters and every disability, visible 
or invisible, is seen, understood, and 
supported.

A Crisis In � e Classroom: � e Silent Struggle Of 
Invisible Disabilities In Namibian Schools
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In a signi� cant milestone 
for healthcare in Zimbabwe, 
Green Light International 
Trust, a renowned non-prof-
it organisation based in 
Zimbabwe proudly cele-
brated the graduation of its 
12th cohort of nurse aides. 
� is achievement is evident 
to the organisation’s tireless 
e� orts in empowering com-
munities through health-
care, equipping individuals 
with the skills and knowl-
edge necessary to provide 
quality care.
 By investing in the develop-
ment of nurse aides, Green 
Light International Trust is 
making a lasting impact on 
the lives of countless indi-
viduals, families, and com-
munities, ultimately con-
tributing to a healthier and 
more resilient society.
� e event marked  a signi� -
cant milestone in the organ-
isation’s mission to empow-
er individuals with essential 
healthcare skills, enabling 
them to make a meaningful 
impact in their communi-
ties. 
With a focus on bridging 
the healthcare gap in under-
served areas, the nurse aide 
program has been instru-
mental in providing quality 
care to patients and pro-
moting holistic well-being. 
� e graduation ceremony 
re� ects the organization’s 
commitment to fostering a 
culture of care and compas-
sion, and its dedication to 
improving lives through ed-
ucation, training and service 
delivery.
� e graduates undergone 
rigorous training in the 
Nurse Aide and Care course, 
equipping them with the 
necessary skills and knowl-
edge to provide quality care 
to patients. � is training has 
prepared them to work in 
various healthcare settings, 
including hospitals, clinics, 
and community care facili-
ties. As they embark on their 
journey to make a di� erence 
in the healthcare sector, 
the graduates are poised to 
bring hope and healing to 
those in need. � e ceremo-
ny will be a celebration of 
their hard work, dedication, 
and commitment to serving 
humanity.
� e  main purpose in train-
ing these individuals is to 
enable them to identify 
community needs and refer 
patients to professionals for 
assistance, especially chil-
dren with severe disabilities 
and they  held their 12th 
Graduation Ceremony, 

where  students  celebrated  
growth and positive capacity 
development.
Out of the 84 graduates, 15 
students received certi� -
cates in Care, while 69 stu-
dents received certi� cates in 
Nurse Aid. � ese graduates 
have undergone rigorous 
training, equipping them 
with the necessary skills and 
knowledge to provide quali-
ty care to patients in various 
healthcare settings.
Chief Executive O�  cer of 
Green Light International 
Trust, Mr. Tawanda Mak-
wiramiti, congratulated 
the graduates, urging them 
to remain committed to 
their calling and to contin-
ue learning and growing 
in their profession. With 
their newfound skills and 
knowledge, the graduates 
are ready to embark on their 
journey, serving humanity 
with compassion, empathy, 
and kindness.
“ As Nurse Aides and Care 
givers , you will play a vital 
role in bridging the health-
care gap in our commu-
nities. Your training has 
equipped you with the nec-
essary skills to provide qual-
ity care to patients, and I 
have no doubt that you will 
make a meaningful impact.” 
said Makwiramiti.
“I urge you to remain com-
mitted to your calling, to be 
compassionate, empathetic, 
and kind. Remember that 
every patient you care for i 
ssomeone’s loved one, and 
your kindness can bring 
hope and healing to those in 
need.” he said
Guest of Honour Sinikiwe 
Kademauka spoke and  em-
phasized the need for the 
graduates to be bold and 
daring in their approach to 
healthcare. She encouraged 
them not to be lukewarm, 
but rather to be passion-
ate and committed to their 
work, making a meaningful 
impact in their communi-
ties.
“As you embark on this 
journey, remember that the 
world needs people who are 
bold, daring, and passionate 
about making a di� erence. 
Don’t be lukewarm; instead, 
be the driving force that 
brings change and hope to 
those in need. Your role as 
nurse aides is not just about 
providing care, but about 
touching lives and trans-
forming communities,” she 

Worth
Noting:

• With a focus on 
bridging the healthcare 
gap in underserved areas, 
the nurse aide program 
has been instrumental in 
providing quality care to 
patients and promoting 
holistic well-being. � e 
graduation ceremony 
re� ects the organization’s 
commitment to foster-
ing a culture of care and 
compassion, and its dedi-
cation to improving lives 
through education, train-
ing and service delivery.
• � e graduates un-
dergone rigorous training 
in the Nurse Aide and 
Care course, equipping 
them with the necessary 
skills and knowledge to 
provide quality care to 
patients. � is training has 
prepared them to work in 
various healthcare set-
tings, including hospitals, 
clinics, and community 
care facilities. As they 
embark on their journey 
to make a di� erence in 
the healthcare sector, the 
graduates are poised to 
bring hope and healing to 
those in need. � e cere-
mony will be a celebration 
of their hard work, dedi-
cation, and commitment 
to serving humanity.

Guest of Honour Sinikiwe Kademauka (L) and Director Tawanda Makwiramiti (R)

Some of the graduates
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said.
“As you step into this new 
world, remember to be con-
� dent and know what you 
want. Believe in yourself 
and your abilities, and nev-
er be afraid to take the lead. 
You have the power to make 
a di� erence in the lives of 
your patients, and with con-
� dence and determination, 
you can achieve great things. 
Don’t just follow the crowd; 
be the driving force that 
brings change and hope to 
those in need. Your passion 
and commitment will take 
you far, and with hard work 
and dedication, you will ex-
cel in your careers,” she con-
cluded.
� e training program 
marked  a signi� cant mile-
stone in empowering com-
munities through health-
care, particularly for persons 
with disabilities who require 
specialised care and atten-
tion. � e training imparted 
to these graduates equiped 
them with the knowledge 
and skills necessary to pro-
vide quality care to individ-
uals with various disabili-
ties, addressing their unique 
needs and promoting inclu-
sivity.
By focusing on the care of 
persons with disabilities, 
this initiative acknowledged 
the importance of accessi-
ble healthcare and the role 
that trained caregivers play 
in enhancing the well-being 
and dignity of individuals 
with disabilities. � e gradu-
ates are now better equipped 
to provide personalized 
care, support, and advocacy, 
ultimately contributing to a 
more inclusive and compas-
sionate healthcare system.
� is e� ort underscored the 
importance of healthcare as 
a fundamental human right, 
especially for vulnerable 
populations such as persons 
with disabilities. By invest-
ing in the training of nurse 
aides, Green Light Inter-
national Trust is helping to 
bridge the gap in healthcare 
services and ensure that per-
sons with disabilities receive 
the care and support they 
deserve.
During the graduation,  
Tawanda Makwiramiti said  
“We believe that healthcare 
is a fundamental human 
right, and our nurse aide 
training program is de-
signed to empower caregiv-
ers with the knowledge and 
skills necessary to provide 
quality care to individuals 
with disabilities. By invest-

ing in the development of 
our graduates, we are not 
only enhancing the lives of 
persons with disabilities but 
also contributing to a more 
inclusive and compassionate 
healthcare system.”
Speaking to some of the 
graduates,  they were proud 
and delighted to have com-
pleted the course.
“I’m thrilled to have com-
pleted this training pro-
gram. It has equipped me 
with the skills and con� -
dence to make a meaningful 
di� erence in my communi-
ty. I’m excited to start my 
career as a nurse aide and 
touch the lives of those in 
need,” said Mudzimukunze 
Shingirirai (22)
“� is journey has been 
incredible. I’ve gained so 
much knowledge and expe-
rience that will enable me to 
provide quality care to my 
patients. I’m grateful for the 
support and guidance from 
the trainers and look for-
ward to serving my commu-
nity,” said Joana Nzero (40)
 “� is training has been an 
incredible opportunity for 
me. I’ve gained valuable 
skills and knowledge that 
will enable me to make a 
di� erence in my communi-
ty. I’m grateful for the sup-
port and guidance from the 
trainers and look forward 
to serving others,” said Par-
don Moto (17) who was the 
youngest graduate.
� e graduates’ enthusiasm 
and commitment to provid-
ing quality care and support 
to patients are a promising 
indication of the positive 
impact they will have in the 
healthcare sector. Green 
Light International Trust’s 
e� orts to address the health-
care needs of communi-
ties through education and 
training are commendable, 
and the organization’s dedi-
cation to nurturing a culture 
of care and compassion is 
inspiring.
Green Light International 
Trust is a non-pro� t capacity 
development organization 
founded in 2005 by Tawanda 
Makwiramiti with the aim 
of helping underprivileged 
members of society. � e or-
ganization is known for its 
e� orts in changing people’s 
lives, especially those with 
disabilities. It has existed 
for the past 20 years, and on 
Saturday, it will showcase 
its e� orts in assisting the 
underprivileged by empow-
ering them with certi� cates 
a� er equipping them with 

skills for community health 
promotion and sustainable 
social care support.
� e Organisation has sever-

al other branches in Africa 
making it one of the vibrant 
Non Governmental Organi-
sations. 

Worth
Noting:

• “As you embark 
on this journey, remem-
ber that the world needs 
people who are bold, 
daring, and passionate 
about making a di� er-
ence. Don’t be lukewarm; 
instead, be the driving 
force that brings change 
and hope to those in need. 
Your role as nurse aides is 
not just about providing 
care, but about touching 
lives and transforming 
communities,” she said.
• “As you step into 
this new world, remember 
to be con� dent and know 
what you want. Believe in 
yourself and your abili-
ties, and never be afraid 
to take the lead. You 
have the power to make a 
di� erence in the lives of 
your patients, and with 
con� dence and determi-
nation, you can achieve 
great things. Don’t just 
follow the crowd; be the 
driving force that brings 
change and hope to those 
in need. Your passion and 
commitment will take you 
far, and with hard work 
and dedication, you will 
excel in your careers,” she 
concluded.

Some of the graduates

Some of the graduates
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� e Pervasive Nature of Toxicity
� e tapestry of human interaction, 
rich and complex as it is, inevitably 
contains threads that, when woven 
into the fabric of a community, can 
become frayed, tangled, and even 
corrosive. Toxic individuals, those 
who consistently sow negativity, 
con� ict, and undermine progress, 
are not con� ned to the pages of 
self-help books or the narratives of 
dramatic television shows; they are 
a pervasive reality in every sphere of 
life. From the intimate con� nes of 
homes and families to the sprawling 
networks of churches, businesses, 
and indeed, educational institu-
tions, their presence can subtly or 
overtly erode morale, productivity, 
and the very foundation of positive 
relationships.
Within the unique ecosystem of a 
school, the impact of such individ-
uals is particularly acute. A school 
is not merely a place of academic 
instruction; it is a crucible where 
young minds are shaped, values are 
instilled, and futures are forged. It 
is a community built on collabora-
tion, mutual respect, and a shared 
commitment to student well-being 
and success. When toxicity in� l-
trates this environment, it poses a 
direct threat to the delicate balance 
required for e� ective teaching, opti-
mal learning, and the cultivation of 
a supportive atmosphere. � e ripple 
e� ect extends from faculty meetings 
and sta�  rooms to classrooms and 
ultimately, to the students them-
selves.
In this challenging landscape, the 
school principal stands as the linch-
pin, the primary guardian of the 
school’s culture and the well-being 
of its inhabitants. � eir role extends 
far beyond administrative tasks; it 
encompasses fostering a harmoni-
ous and productive learning and 
working environment, a task made 
in� nitely more complex by the 
presence of toxic personalities. A 
principal’s ability to identify, under-
stand, and e� ectively manage these 
individuals is not merely a matter 
of good leadership; it is a critical 
determinant of the school’s overall 
success and its capacity to ful� ll its 
educational mission.
� is article will delve deeply into the 
common behaviors of toxic individ-
uals within a school setting, analyz-
ing their multifaceted and o� en in-
sidious detrimental impact on sta� , 
students, and the broader school 
community. Crucially, it will then 
provide a comprehensive and ac-

tionable set of strategies for school 
principals to e� ectively identify, 
manage, and mitigate the in� uence 
of these corrosive forces, ultimately 
aiming to cultivate a resilient, pos-
itive, and thriving educational envi-
ronment.

De� ning Toxicity in the School 
Context: More � an Just “Di�  cult”

Before embarking on the strategies 
for managing toxic individuals, it 
is essential to clearly de� ne what 
constitutes “toxic” behavior with-
in a school context, distinguishing 
it from merely “di�  cult” person-
alities or occasional interpersonal 
friction. Everyone has challenging 
days, moments of frustration, or 
unique quirks that might rub others 
the wrong way. � ese are normal 
aspects of human interaction and 
can o� en be resolved through open 
communication and understanding. 
Toxicity, however, transcends these 
transient or minor inconveniences.
Toxic behavior is characterized by 
a consistent pattern of actions, at-
titudes, and communication styles 
that demonstrably undermine, de-
moralize, disrespect, or disrupt the 
healthy functioning of an organiza-
tion and the well-being of its mem-
bers. It is not about a single incident 
but a pervasive and o� en deliberate 
approach that chips away at trust, 
collaboration, and morale. � e in-
tent behind the behavior might vary 
– sometimes it’s conscious malice, 
other times it’s rooted in insecurity, 
unresolved personal issues, or a pro-
found lack of self-awareness – but 
the impact is consistently negative 
and destructive.
In a school, where the stakes are 
particularly high due to the impact 
on young, developing minds, toxic 
individuals can manifest in various 
archetypes. Understanding these 
categories can help a principal rec-
ognize the patterns at play:

� e Chronic Complainer/Victim: 
� is individual � nds fault in every-

thing and everyone, perpetually see-
ing themselves as wronged or un-
fairly treated. � ey resist solutions 
and revel in negativity, draining the 
energy of those around them. � eir 
complaints are rarely constructive; 
they are o� en designed to elicit sym-
pathy or de� ect responsibility.

� e Saboteur: � is person actively 
(or passively-aggressively) works 
against initiatives, colleagues, or 
leadership. � ey might spread ru-
mors, withhold crucial information, 
or intentionally perform poorly 
to undermine a project or person. 
� eir motivation o� en stems from a 
desire for control, resentment, or a 
distorted sense of power.

� e Gossipmonger/Divider: � ese 
individuals thrive on spreading 
rumors, speculating about others’ 
personal lives, and creating wedges 
between colleagues. � eir aim is of-
ten to feel important by possessing 
“inside information” or to create 
drama that distracts from their own 
shortcomings. � ey erode trust and 
foster an environment of suspicion.

� e Credit-Taker/Blamer: � is per-
son is quick to claim success as their 
own but equally quick to de� ect 
blame onto others when things go 
wrong. � ey lack accountability and 
o� en throw colleagues under the 
bus to protect their own image. � is 
behavior undermines teamwork and 
fosters resentment.

� e Passive-Aggressive Procrasti-
nator: Rather than openly refusing 
a task or expressing dissent, this in-
dividual will agree but then subtly 
sabotage by delaying, missing dead-
lines, or performing tasks incorrect-
ly. � eir resistance is indirect and 
o� en di�  cult to pinpoint, leading to 
frustration and delays for others.

� e Bully/Intimidator: � is is per-
haps the most overt form of toxicity. 
� ese individuals use aggression, 
threats, sarcasm, or condescension 

to assert dominance, control oth-
ers, or belittle those they perceive 
as weaker. � eir behavior creates a 
fearful and unsafe environment.

� e Divisive Figure: � is person ac-
tively seeks to create factions within 
the sta� , turning colleagues against 
each other. � ey might play favor-
ites, pit departments against each 
other, or subtly encourage con� ict 
to maintain their own perceived in-
� uence.
Recognizing these patterns is the 
� rst crucial step for a principal. It 
shi� s the focus from isolated inci-
dents to understanding the under-
lying behavioral tendencies that, le�  
unaddressed, can metastasize into 
a pervasive problem, poisoning the 
entire school environment.

� e Modus Operandi of Toxic Indi-
viduals in a School

Understanding the archetypes is one 
thing; observing their speci� c be-
havioral manifestations within the 
dynamic environment of a school is 
another. Toxic individuals employ 
a range of tactics that, while varied 
in their delivery, consistently aim to 
undermine, disrupt, and demoral-
ize. Here, we delve into the common 
“plays” of toxic individuals, illustrat-
ing how their behaviors speci� cally 
impact a school’s operations and its 
people.

Undermining Authority and Lead-
ership:

A principal’s leadership is the bed-
rock of a stable school. Toxic indi-
viduals frequently target this foun-
dation.

Public Questioning of Decisions: 
While healthy debate is construc-
tive, toxic individuals will o� en 
challenge decisions in open forums 
(sta�  meetings, parent-teacher con-
ferences) in a way that is designed to 
embarrass, discredit, or simply cre-
ate dissent, rather than to genuinely 

understand or improve. � ey might 
ask rhetorical questions loaded with 
criticism or make sarcastic remarks.

Circulating Rumors or Misinfor-
mation about Leadership: � is is a 
classic tactic for eroding trust. Toxic 
individuals might spread unsub-
stantiated rumors about a principal’s 
motives, competence, or personal 
life, o� en behind their back, to un-
dermine their credibility within the 
sta�  and parent community.

Encouraging Insubordination 
among Sta�  or Students: � ey might 
subtly (or not-so-subtly) encour-
age colleagues to ignore directives, 
bypass established procedures, or 
resist new initiatives. In extreme 
cases, they might even incite stu-
dent unrest or disobedience by feed-
ing them biased information about 
school policies.

Ignoring Established Procedures 
and Policies: � is demonstrates a 
lack of respect for authority and or-
der. � ey might consistently fail to 
submit required paperwork on time, 
disregard safety protocols, or oper-
ate outside of curriculum guide-
lines, forcing others to pick up their 
slack or deal with the consequences 
of their non-compliance.

Playing “Devil’s Advocate” to Derail 
Progress: While critical thinking 
is valuable, the toxic “devil’s advo-
cate” uses this guise to inject nega-
tivity, skepticism, and obstacles into 
every discussion. � eir aim isn’t to 
improve a plan but to stall it, raise 
unnecessary doubts, or simply as-
sert their intellectual superiority by 
� nding � aws in everything.

Exaggerating Problems or Creating 
Crises: � ey have a knack for blow-
ing minor issues out of proportion 
or even fabricating problems to 
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draw attention to themselves, de-
� ect from their own responsibilities, 
or create a sense of panic that justi-
� es their own perceived importance 
or negativity.

Disrupting Collaboration and 
Teamwork:

Schools thrive on collaboration – 
between teachers, departments, and 
support sta� . Toxic individuals are 
skilled at fracturing this essential 
element.

Refusing to Share Information or 
Resources: � ey hoard information 
that could bene� t colleagues or in-
tentionally fail to communicate cru-
cial updates, leading to ine�  cien-
cies, missed deadlines, and a sense 
of isolation among others. � is o� en 
stems from a desire for control or to 
make themselves indispensable.

Creating Cliques and Fostering Ex-
clusion: � ey might form exclusive 
groups, actively excluding certain 
colleagues, and encouraging oth-
ers to do the same. � is creates an 
“us vs. them” mentality, leading to a 
fragmented and distrustful sta�  en-
vironment.

Passive-Aggressive Resistance to 
Group Tasks: When assigned to a 
team project, they might agree ver-
bally but then fail to contribute, of-
fer minimal e� ort, or intentionally 
misinterpret instructions, forcing 
others to compensate for their lack 
of participation.

Blaming Others for Failures While 
Taking Credit for Successes: � is be-
havior is profoundly demoralizing. 
� ey will swi� ly point � ngers when 
something goes wrong but are � rst 
in line to claim sole responsibility 
for any positive outcome, eroding 
trust and discouraging shared e� ort.

Withholding E� ort in Group Proj-
ects: � ey might contribute the bare 
minimum, leaving the heavy li� ing 
to others, yet still expect to share 
equally in any credit or reward. � is 
breeds resentment and a sense of 
unfairness.

Monopolizing Discussions or Shut-
ting Down Others’ Ideas: In meet-
ings, they might dominate the 
conversation, interrupt others, or 
dismiss contributions with conde-
scending remarks or eye-rolls, ef-
fectively sti� ing creativity and open 
dialogue.

Eroding Morale and Trust:

Perhaps the most insidious impact 
of toxic individuals is the slow, 
steady erosion of the positive emo-
tional climate within a school.

Constant Complaining and Nega-
tivity: � is is a hallmark. Every sit-
uation, every new initiative, every 
person is a target for their endless 
criticism and pessimism. � ey act 
as emotional vampires, draining the 
energy and optimism from those 
around them.

Spreading Gossip and Rumors about 
Colleagues, Students, or Parents: 
� is is a potent weapon for destroy-
ing trust and sowing discord. � ey 
revel in sharing unveri� ed informa-
tion, o� en with a malicious intent, 
damaging reputations and creating 
an environment of suspicion and 
fear.

Criticizing Others Behind � eir 
Back: � ey rarely confront issues 
directly but prefer to engage in 
backbiting and disparaging remarks 
when the target is not present, con-
tributing to a climate of distrust and 
fear of judgment.

Playing the Victim to Gain Sympa-
thy or Avoid Responsibility: Every 
setback or challenge is presented as 
an unfair imposition on them. � ey 
constantly highlight their “su� er-
ing” to manipulate others into doing 
their work or excusing their poor 
performance.

Gaslighting – Making Others Doubt 
� eir Perceptions: � is is a partic-
ularly damaging form of manipula-
tion where the toxic person denies 
events, distorts facts, or dismisses 
another’s feelings, making the target 
question their own memory, sanity, 
or judgment.

Emotional Manipulation and 
Guilt-Tripping: � ey might use 
tears, feigned hurt, or appeals to 
loyalty to get others to comply with 
their wishes, even if it means com-
promising ethical standards or per-
sonal boundaries.

Impacting Student Learning and 
Well-being:

Crucially, toxicity among sta�  
doesn’t remain isolated; it inevitably 
trickles down to a� ect the very stu-
dents a school is designed to serve.

Creating a Negative Classroom At-
mosphere: A teacher’s negativity can 
permeate the classroom, leading to 
a tense, uninspiring, or even hostile 
learning environment where stu-
dents feel less safe to ask questions, 
make mistakes, or engage freely.

Favoritism or Unfair Treatment of 
Students: Toxic individuals might 
show clear bias towards certain stu-
dents while overtly or subtly disad-
vantaging others, leading to feel-
ings of injustice, resentment, and 
impacting student self-esteem and 
academic performance.

Demeaning or Belittling Students 
or � eir E� orts: Publicly criticizing 

students, making sarcastic remarks, 
or constantly highlighting their de� -
ciencies without acknowledging ef-
fort can crush a student’s spirit and 
disengage them from learning.

Focusing Solely on De� ciencies 
Rather � an Strengths: Instead of 
adopting a growth mindset, they 
might only see what students can-
not do, failing to celebrate progress 
or identify individual talents, which 
can be particularly damaging to stu-
dents’ self-e�  cacy.

Undermining Parental Trust in the 
School: � rough negative comments 
about the school, other teachers, or 
administration, they can erode the 
trust parents place in the institution, 
making constructive partnerships 
much harder to achieve.

Failing to Address Student Needs 
Adequately Due to Personal Issues: 
When a sta�  member is consumed 
by their own negativity or person-
al grievances, their focus can shi�  
away from the primary responsi-
bility of meeting student academic, 
emotional, and social needs.

Resisting Change and Progress:

Schools, like all organizations, must 
adapt and evolve. Toxic individuals 
are o� en formidable obstacles to 
necessary change.

“We’ve Always Done It � is Way” 
Mentality: � is phrase becomes 
their mantra. � ey resist any de-
viation from established routines, 
regardless of the potential bene� ts, 
o� en out of fear of the unknown, a 
lack of � exibility, or simply a desire 
to exert control by opposing new 
ideas.

Actively Sabotaging New Initiatives: 
� ey might refuse to participate, 
spread negative propaganda about 
the new program, intentionally mis-
apply new procedures, or encourage 

others to resist, ensuring the initia-
tive’s failure.

Spreading Fear or Doubt About Pro-
posed Changes: � ey will exaggerate 
potential risks, invent negative con-
sequences, or focus exclusively on 
the challenges of implementation, 
aiming to create anxiety and prevent 
buy-in from colleagues.

Refusing to Adapt to New Technol-
ogies or Methodologies: Even when 
professional development and re-
sources are provided, they might 
stubbornly cling to outdated meth-
ods, citing various excuses, thereby 
slowing down progress and creating 
inconsistencies within the school’s 
educational approach.
� e collective weight of these behav-
iors creates a palpable drag on the 
school’s energy and e� ectiveness. 
For a principal, recognizing these 
patterns, not just as isolated inci-
dents but as systemic manifestations 
of toxicity, is paramount to develop-
ing e� ective counter-strategies. � e 
next section will delve into the pro-
found impact these behaviors have 
on the entire school ecosystem.

� e Profound Impact of Toxicity on 
the School Ecosystem

� e presence of toxic individuals 
is never benign. Like a slow-acting 
poison, their behaviors insidious-
ly seep into the very fabric of the 
school, leaving a trail of dysfunc-
tion, demoralization, and dimin-
ished performance. � e ripple e� ect 
extends far beyond the immediate 
target of their actions, contaminat-
ing every aspect of the educational 
environment. Understanding this 
pervasive impact is crucial for a 
principal to grasp the urgency and 
necessity of addressing toxicity 
head-on.

On Sta�  Morale and Well-being:

� is is o� en the most immediate 

and visible casualty of toxicity.

Increased Stress, Anxiety, and Burn-
out: Constantly walking on egg-
shells, dealing with negativity, or 
being the target of criticism takes a 
signi� cant psychological toll. Sta�  
members experience heightened 
stress levels, leading to anxiety, di�  -
culty sleeping, and a pervasive sense 
of dread about coming to work. � is 
directly contributes to burnout, a 
state of emotional, physical, and 
mental exhaustion.

Reduced Job Satisfaction and En-
gagement: When the workplace 
becomes a source of tension rath-
er than ful� llment, job satisfaction 
plummets. Sta�  become disengaged, 
losing their passion for teaching and 
their commitment to the school’s 
mission. � ey might perform the 
bare minimum, avoid extra respon-
sibilities, or simply withdraw.

Higher Absenteeism and Sta�  Turn-
over: Stress and low morale directly 
correlate with increased sick days 
and ultimately, a higher rate of sta�  
leaving the school. Talented and 
committed educators, unable to 
endure the toxic environment, will 
seek opportunities elsewhere, lead-
ing to a brain drain and the costly 
need for constant recruitment and 
training.

Deterioration of Collegial Relation-
ships: Trust is shattered. Colleagues 
become wary of each other, afraid 
to share ideas, or o� er help, for fear 
of being criticized, undermined, or 
gossiped about. � e once support-
ive bonds among sta�  fray, leading 
to isolation and a fragmented com-
munity.

Creation of a Fearful or Resentful 
Atmosphere: When toxic individ-
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uals are allowed to operate un-
checked, a climate of fear can devel-
op. Sta�  may be afraid to speak up, 
express concerns, or challenge prob-
lematic behaviors, lest they become 
the next target. � is also breeds re-
sentment towards the toxic individ-
ual and, o� en, towards leadership 
for not addressing the issue.

On School Culture and Climate:

� e overall character and atmo-
sphere of the school are profoundly 
shaped by the presence of toxicity.

Breakdown of Trust and Open Com-
munication: Gossip, backbiting, and 
blame-shi� ing demolish trust. Sta�  
become hesitant to share ideas, of-
fer feedback, or engage in honest 
dialogue, fearing that their words 
will be twisted or used against them. 
Communication becomes guarded, 
indirect, and ine�  cient.

Shi�  from a Positive, Collaborative 
Culture to One of Blame and Sus-
picion: A healthy school culture is 
characterized by shared goals, mu-
tual support, and a collective sense 
of responsibility. Toxicity replaces 
this with � nger-pointing, individ-
ualistic silos, and an atmosphere 
where self-preservation takes prece-
dence over collaboration.

Diminished Sense of Community 
and Shared Purpose: � e unifying 
vision of educating students takes 
a backseat to internal con� icts and 
interpersonal drama. Sta�  lose sight 
of their collective purpose, and the 
sense of belonging that is crucial for 
a thriving community erodes.

Negative Public Perception of the 
School: � e internal turmoil inev-
itably spills over. Parents and the 
wider community pick up on the 
negative energy, the high turnover, 
and the lack of cohesion, leading to 
a damaged reputation and di�  culty 
attracting new students and quality 
sta� .

On Student Learning Outcomes:

Ultimately, the most tragic con-
sequence of unchecked toxicity is 
its impact on the very students the 
school is meant to serve.

Distraction from Core Education-
al Goals: When principals and sta�  
are consumed by managing con� ict 
and navigating interpersonal drama, 
their focus is diverted from curric-
ulum development, instructional 
improvement, and student support. 
� e primary mission becomes sec-
ondary to damage control.

Impact on Student Psychological 
Safety and Emotional Well-being: 
Students are highly attuned to the 
atmosphere around them. A tense, 
negative, or con� ict-ridden school 
environment can create anxiety, in-
security, and fear among students, 

making it harder for them to focus 
on learning. � ey might witness 
sta�  con� ict, experience unfairness, 
or feel the weight of unresolved ten-
sion.

Reduced E� ectiveness of Teaching 
and Learning: Demoralized teach-
ers are less e� ective teachers. � eir 
energy, creativity, and enthusiasm 
are sapped, directly impacting the 
quality of their instruction. Student 
engagement decreases, and academ-
ic performance can su� er as a result.

Potential for Students to Model 
Negative Behaviors: Children learn 
by example. When they observe tox-
ic behaviors like gossiping, blaming, 
or disrespect among adults, they 
may internalize these as acceptable 
ways to interact, perpetuating a cy-
cle of negativity within their own 
peer groups.

On Principal’s E� ectiveness and 
Leadership:

� e principal, while the agent of 
change, is also deeply a� ected by the 
presence of toxic individuals.

Signi� cant Time and Energy Divert-
ed to Managing Con� ict: A dispro-
portionate amount of a principal’s 
time is spent mediating disputes, ad-
dressing complaints, documenting 
incidents, and dealing with disci-
plinary issues. � is takes away from 
strategic planning, instructional 
leadership, and positive community 
engagement.

Erosion of Principal’s Own Morale 
and Energy: Constantly battling 
negativity and resistance is emotion-
ally exhausting. Principals can expe-
rience their own forms of burnout, 
leading to cynicism, frustration, and 
a diminished sense of professional 
satisfaction.

Challenges in Implementing Stra-
tegic Goals: Toxic individuals act as 
roadblocks to progress. � eir resis-
tance to change, insubordination, 
and undermining tactics can e� ec-
tively derail new initiatives, making 
it incredibly di�  cult for a principal 
to implement their vision for the 
school.

Risk of Becoming Isolated or Over-
whelmed: Dealing with toxicity can 
be a lonely battle. Principals might 
feel isolated from their sta� , unable 
to fully con� de in them, and bur-
dened by the weight of the negative 
dynamics. � is can lead to feeling 
overwhelmed and unsupported.
In essence, toxicity metastasizes 
throughout the entire school organ-
ism. What might seem like isolated 
incidents or “personality clashes” 
are, in reality, systemic threats to the 
school’s health, its mission, and its 
ability to provide a nurturing and ef-
fective educational experience. � e 
principal, therefore, has a moral and 
professional imperative to address 
these issues decisively and strategi-
cally. � e following section will out-
line a comprehensive playbook for 
doing just that.

A Principal’s Playbook: Strategies 

for Dealing with Toxic Individuals

Addressing toxicity requires a 
multi-faceted approach, combining 
proactive measures to build a resil-
ient culture with reactive strategies 
for intervening when problemat-
ic behaviors emerge. A principal 
must be both a visionary leader and 
a skilled con� ict manager, willing 
to make di�  cult decisions for the 
greater good of the school commu-
nity. � is playbook outlines a pro-
gressive series of actions, from pre-
vention to decisive intervention.

Proactive Measures: Building a Re-
silient School Culture

� e most e� ective way to combat 
toxicity is to create an environment 
where it struggles to take root and 
� ourish. � is requires intentional 
cultivation of a strong, positive, and 
accountable school culture.

Clear Expectations and Values: 
� e school’s mission, vision, and 
core values (e.g., respect, integrity, 
collaboration, accountability, stu-
dent-centeredness) must be explic-
itly articulated, regularly reinforced, 
and woven into every aspect of 
school life. � ese values serve as the 
behavioral baseline, making it clear 
what is expected and what is unac-
ceptable. Display them prominently, 
refer to them in meetings, and inte-
grate them into sta�  evaluations.

Robust Hiring Practices: Prevention 
starts at the hiring stage. Beyond 
assessing quali� cations and expe-
rience, incorporate behavioral in-
terviewing techniques to probe for 
red � ags related to teamwork, con-
� ict resolution, accountability, and 
adaptability. Ask for examples of 
how candidates handled disagree-
ments, dealt with challenging col-
leagues, or responded to criticism. 
Contact references thoroughly, spe-
ci� cally asking about interpersonal 
skills and contributions to team dy-
namics.

Strong Onboarding and Mentor-
ship: Integrate new sta�  into the 
positive culture from day one. Pro-
vide comprehensive onboarding 

that not only covers procedures but 
also introduces them to the school’s 
values and expectations for profes-
sional conduct. Pair new hires with 
positive, experienced mentors who 
can model desired behaviors and 
provide support.

Promoting Open Communication 
and Feedback Channels: Create a 
culture where sta�  feel safe to ex-
press concerns, provide feedback, 
and raise issues without fear of retal-
iation. Implement regular one-on-
one meetings, anonymous sugges-
tion boxes (if appropriate for certain 
types of feedback), and structured 
forums for discussion. � is allows 
for early detection of issues before 
they fester.

Investing in Professional Devel-
opment: O� er professional devel-
opment opportunities focused on 
crucial “so�  skills” that mitigate 
toxicity. � is includes training in 
e� ective communication, con� ict 
resolution, emotional intelligence, 
constructive feedback delivery, and 
building positive team dynamics. 
� ese skills empower sta�  to navi-
gate challenges and prevent minor 
issues from escalating.

Celebrating Successes and Positive 
Behaviors: Actively acknowledge 
and celebrate instances of positive 
collaboration, problem-solving, and 
adherence to school values. Publicly 
recognizing sta�  who embody the 
desired culture reinforces those be-
haviors and provides positive role 
models, counteracting the negativity 
of toxic individuals.

Leading by Example: A principal’s 
own behavior is the most powerful 
tool for shaping culture. Model the 
desired values: maintain a positive 
and professional attitude, demon-
strate empathy, handle con� ict con-
structively, take accountability, and 
show respect for all sta�  members, 
even those who are challenging. 
Consistency is key.

Early Intervention: Addressing 
Emerging Toxicity

Despite proactive measures, toxic 

behaviors may still emerge. Early, 
swi� , and direct intervention is crit-
ical to prevent these behaviors from 
becoming entrenched or spreading.

Observation and � orough Docu-
mentation: Begin by meticulously 
observing and documenting con-
cerning behaviors. Note speci� c in-
cidents, including dates, times, what 
was said or done, who was involved, 
and the observed impact on others 
or the school environment. Stick to 
factual descriptions rather than in-
terpretations or assumptions. � is 
objective record is crucial if formal 
action becomes necessary.

Private, Direct Communication 
(� e Crucial Conversation): As 
soon as a pattern is observed, sched-
ule a private meeting with the indi-
vidual. � is conversation should be 
direct, focusing on the behavior and 
its impact, rather than labeling the 
person as “toxic.”

Use “I” statements: “I’ve observed X 
behavior...” or “I’m concerned about 
the impact of Y action...”

Be speci� c: Refer to documented in-
cidents, avoiding vague accusations.

Focus on the impact: Explain how 
their behavior a� ects colleagues, 
students, morale, or school oper-
ations. “When you make sarcastic 
comments during sta�  meetings, it 
creates a hesitant atmosphere where 
others are less willing to share ideas.”

State expectations clearly: Reiterate 
the school’s values and behavioral 
expectations.

Listen actively: Allow them to re-
spond. � ey might have a legitimate 
grievance or be unaware of the im-
pact of their actions. Be prepared to 
hear their side, but don’t allow them 
to de� ect or blame others.

Outline consequences: Clearly state 
what will happen if the behavior 
continues (e.g., further disciplinary 
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action, formal performance plan).

Setting Clear Boundaries: During 
these conversations, establish � rm 
boundaries for acceptable behavior. 
Make it unequivocally clear what 
will no longer be tolerated and what 
the immediate consequences of 
crossing those boundaries will be. 
For example, “Gossiping about col-
leagues will not be tolerated in this 
school, and any further instances 
will result in disciplinary action.”

O� ering Support and Resources: 
Sometimes, toxic behavior stems 
from underlying personal stress, 
burnout, or a lack of coping mech-
anisms. Inquire if there are person-
al challenges (without prying) and, 
if appropriate, suggest resources 
like employee assistance programs 
(EAPs), counseling, or professional 
development that could help them 
manage stress or develop better in-
terpersonal skills. � is shows you 
are supportive while still holding 
them accountable.

Mediation (if appropriate and 
agreed upon): For interpersonal 
con� icts between two sta�  mem-
bers, and if both parties are willing, 
mediation can be a valuable tool. 
A neutral third party (which could 
be the principal if they can remain 
impartial, or an external mediator) 
facilitates a constructive dialogue 
to � nd common ground and reso-
lution. � is is less e� ective for gen-
uinely toxic individuals who thrive 
on con� ict.

Escalated Interventions: When Ear-
ly Steps Are Insu�  cient

If initial interventions do not result 
in sustained behavioral change, or 
if the severity of the behavior war-
rants it, more formal and escalated 
measures become necessary. � is 
requires adherence to school district 
policies and, o� en, legal guidance.

Performance Improvement Plans 
(PIPs): For sta�  whose toxic be-
havior impacts their professional 
duties or creates a hostile work en-
vironment, a formal Performance 
Improvement Plan may be required. 
� is document outlines speci� c, 
measurable behavioral changes re-
quired, a timeline for improvement, 
the support the school will provide, 
and the consequences if the plan 
is not met. It provides a structured 
framework for accountability.

Involving HR/Legal Counsel: � is is 
a crucial step when behavior moves 
beyond “di�  cult” into areas like ha-
rassment, discrimination, insubor-
dination, or gross misconduct. HR 
(Human Resources) or legal counsel 
can advise on proper procedures, 
legal implications, and ensure that 
all actions taken are compliant with 
labor laws and district policies. � ey 
are essential partners in navigating 

complex disciplinary processes.

Progressive Discipline: Most school 
districts have a progressive disci-
pline policy. � is typically involves 
a series of escalating steps: verbal 
warnings (documented), written 
warnings, suspension (with or with-
out pay), and, as a last resort, termi-
nation. It is critical to follow these 
steps meticulously, with thorough 
documentation at each stage, to en-
sure fairness and legal defensibility.

Reassignment (if feasible and ap-
propriate): In some cases, if a toxic 
individual’s impact is localized to a 
speci� c team or department, and if 
a suitable alternative role exists, re-
assignment might be a viable option 
to mitigate their negative in� uence 
while retaining their contributions 
in another area. � is must be han-
dled carefully to avoid simply shi� -
ing the problem elsewhere.

Protecting Others: While dealing 
with the toxic individual, it is imper-
ative to protect the rest of the sta�  
and students. � is might involve:
• Adjusting team assign-
ments or reporting structures to 
minimize contact.
• Providing additional sup-
port or training to sta�  members 
who are targets of the toxicity.
• Creating safe spaces for 
sta�  to debrief and process their ex-
periences.
• Clearly communicating 
to the wider sta�  that the issues are 
being addressed, without violating 
con� dentiality.

Self-Preservation for the Principal:

Managing toxic individuals is emo-
tionally draining and can take a sig-
ni� cant toll on a principal’s well-be-
ing. Self-care is not a luxury; it is a 
necessity for sustained e� ectiveness.

Building a Support Network: Con-
nect with other principals, district 
mentors, or professional organiza-
tions. Share experiences, seek ad-
vice, and gain perspective. Having 
a con� dential sounding board is in-
valuable for processing challenging 
situations.

Practicing Self-Care Rigorously: 
Prioritize activities that replenish 
your energy: regular exercise, su�  -
cient sleep, healthy eating, mindful-
ness or meditation, and engaging in 
hobbies outside of work. Recognize 
the signs of your own burnout and 
proactively address them.

Maintaining Objectivity and De-
tachment: It’s easy to take toxic be-
havior personally, but it rarely is. 
Remind yourself that the behavior 
o� en stems from the individual’s 
own issues. Cultivate a degree of 
emotional detachment to avoid be-
coming embroiled in their negativ-
ity. Focus on the behavior, not the 
person.

Focusing on the Mission: When 
overwhelmed, re-center on the core 
purpose of the school: student learn-
ing and well-being. � is broader 
perspective can provide motivation 

and help you prioritize actions that 
serve the greater good, even when 
di�  cult.

Seeking Professional Guidance: 
If the emotional toll becomes too 
great, do not hesitate to seek support 
from a therapist, counselor, or exec-
utive coach. � ey can provide strat-
egies for managing stress, building 
resilience, and navigating complex 
interpersonal dynamics.

Case Studies/Scenarios (Brief Ex-
amples to Illustrate Points)

To solidify these strategies, consider 
brief hypothetical scenarios:

Scenario 1: � e “Gossip Guru” 
Teacher. Ms. X, a long-serving 
teacher, frequently spreads rumors 
about colleagues and administrative 
decisions in the sta�  room, creating 
an atmosphere of mistrust.

Principal’s Action: � e principal 
maintains a log of speci� c instances 
(e.g., date, topic of gossip, who heard 
it). In a private meeting, the princi-
pal addresses Ms. X, stating, “Ms. X, 
I’ve observed a pattern of comments 
being made about colleagues that are 
speculative and seem to be creating 
tension. For example, on [date], you 
mentioned [speci� c gossip]. � is 
type of communication undermines 
the trust we need in our school. Our 
policy is to address concerns direct-
ly and professionally. I expect you to 
refrain from discussing colleagues 
in this manner. Continued behavior 
of this nature will lead to formal dis-
ciplinary action.” � e principal also 
ensures positive sta�  members are 
visibly praised for direct communi-
cation.

Scenario 2: � e “Chronic Com-
plainer” in Faculty Meetings. Mr. Y 
consistently derails faculty meetings 
with negative comments, complaints 
about new initiatives, and general 
pessimism, sti� ing constructive dis-
cussion.

Principal’s Action: Before the 

next meeting, the principal sets 
clear meeting norms emphasizing 
constructive feedback and solu-
tions-oriented discussion. During 
the meeting, if Mr. Y begins a neg-
ative monologue, the principal in-
tervenes politely but � rmly: “Mr. Y, 
I understand your concern, but for 
the sake of time and productivity, 
let’s focus on solutions. Do you have 
a suggestion for how we can address 
this, or should we table this for a 
private discussion?” If he persists, 
“Mr. Y, we need to move on. If you 
wish to discuss this further, my door 
is open a� er the meeting.” � e prin-
cipal documents these interactions.

Scenario 3: � e “Undermining 
Teacher” in the Sta�  Room. Ms. Z 
publicly questions the principal’s 
decisions to other teachers, express-
es cynicism about new policies, and 
encourages subtle resistance.

Principal’s Action: � e principal 
schedules a direct meeting with Ms. 
Z. “Ms. Z, I’ve received feedback 
that you’ve been expressing signi� -
cant concerns about school policies 
and my decisions to your colleagues 
in the sta�  room. For instance, on 
[date], you told [colleague] that 
[speci� c negative comment about 
policy]. While I welcome construc-
tive feedback, undermining leader-
ship and policies in public settings is 
unacceptable. If you have concerns, 
I expect you to bring them to me 
directly, following our established 
communication channels. � is be-
havior impacts sta�  cohesion and 
my ability to lead e� ectively.” � e 
principal reiterates the professional 
expectation of support for school 
initiatives once decisions are made, 
even if disagreements existed during 
the deliberation phase. If the behav-
ior continues, it moves to formal 
written warnings and a PIP, poten-
tially involving HR.

Cultivating a � riving Educational 
Environment

� e presence of toxic individuals 
in any organization is a formida-

ble challenge, but in the context of 
a school, their corrosive in� uence 
poses a direct threat to the very 
purpose of education. For a school 
principal, confronting and manag-
ing these individuals is not merely a 
managerial task; it is a profound act 
of stewardship – a commitment to 
safeguarding the emotional well-be-
ing of sta�  and students, preserving 
the integrity of the school’s mission, 
and cultivating a climate where 
learning and growth can truly � our-
ish.
� e strategies outlined in this play-
book, from proactive culture-build-
ing to decisive intervention, under-
score that there is no single magic 
bullet for dealing with toxicity. In-
stead, it demands vigilance, courage, 
consistency, and a deep understand-
ing of human behavior. It requires a 
principal to be an astute observer, a 
compassionate communicator, and, 
when necessary, a � rm disciplinar-
ian, always operating with fairness, 
transparency, and a steadfast com-
mitment to the school’s values.
While the journey of addressing 
toxicity can be emotionally draining 
and professionally challenging, the 
long-term bene� ts are immeasur-
able. A school free from pervasive 
negativity is one where sta�  feel 
valued, supported, and energized; 
where collaboration replaces con-
� ict; where trust forms the bedrock 
of relationships; and most impor-
tantly, where students thrive in a 
psychologically safe and academi-
cally stimulating environment.
Ultimately, the principal’s role in 
navigating this corrosive landscape 
is about more than just managing 
di�  cult people; it is about culti-
vating a thriving educational en-
vironment – a beacon of learning 
and positivity that stands resilient 
against the shadows of negativity, 
ensuring that every member of the 
school community can reach their 
fullest potential. � is requires un-
wavering dedication, strategic fore-
sight, and the courage to make the 
di�  cult decisions that, in the end, 
serve the highest good of the school 
and its future.
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Social media revamp by 92-year-old 
president struggles to woo young 
Cameroonians
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Even before the world’s old-
est president con� rmed that 
he would run for an eighth 
term in power, his social 
media accounts le�  experts 
in no doubt.
By the time 92-year-old Paul 
Biya o�  cially con� rmed he 
would seek re-election as 
Cameroon’s president last 
week, he had already been 
ramping up his online pres-
ence for several months.
Daily posts on Facebook 
and X (formerly Twitter) 
mark a striking departure 
from his previous, occasion-
al presence.
But Biya’s attempts to win 
over young people ahead of 
October’s election may be 
falling � at, analysts tell the 
BBC.
“Cameroon has over 5.4 
million social media users, 
but 95% of young people 
rely on WhatsApp – a plat-
form where presidential 
communication is nearly 
non-existent,” says Rostant 
Tane, the director of Media 
Intelligence Sarl and author 
of the Cameroon 2024 Mul-
timedia Audience Study.
“� ere’s no regional seg-
mentation, no interactivi-
ty, and very little e� ort to 
speak the digital language of 
young people,” he adds.
Another stumbling block is 

authenticity.
“Many know that it is not 
Paul Biya himself who is 
writing – which creates dis-
tance and limits trust,” says 
Hervé Tiwa, a lecturer in 
communication sciences.
“� eir communication re-
mains very top-down with-
out any real interaction 
– comments ignored or de-
leted, a lack of personalised 
responses… � is gives the 
impression of a strategy that 
is more cosmetic than par-
ticipatory.”

Why does this matter?
Cameroon’s population is 
overwhelmingly young. 
Over 60% of the population 
is under 25, with more than 
half the electorate being 
under the age of 30, mean-
ing they could potentially 
decide the outcome of the 
election.
“Political communication 
must serve democracy and 
transparency, and not just 
be used as a marketing tool,” 
says 27-year-old commu-
nications specialist Ulrich 
Donfack.
Young people want to see 
concrete action on issues 
that a� ect them, agrees Fa-
lone Ngu, who is also 27.
“Cameroon’s youth are not 
just looking for � ashy graph-

ics or slogans on the media! 
� ey want opportunities, 
change and hope,” says the 
social enterprise founder, 
who did reserve some praise 
for the president’s social me-
dia team for realising that 
“leadership and digitalisa-
tion go hand in hand”.
Unemployment is high in 
Cameroon, with even the 
most quali� ed young peo-
ple in possession of multiple 
university degrees strug-
gling to � nd work. Corrup-
tion and security are also 
key concerns.
But instead of focusing on 
those issues, many posts on 
Biya’s social media accounts 
emphasise his track record 
during 43 years in power – 
a time before much of the 
population was even born.
According to communica-
tion strategist Aristide Mab-
atto, Biya’s team is now pub-
lishing excerpts in French 
and English from more than 
300 speeches the president 
has delivered over the de-
cades.
One recent, pointed exam-
ple drew on a speech from 
2000, chiding people who 
lecture others but fail to 
preach by example. � at was 
posted just two days a� er 
one of Biya’s longest-stand-
ing allies criticised his rule 

and abandoned him.

Allow X content?
� is article contains content 
provided by X. We ask for 
your permission before any-
thing is loaded, as they may 
be using cookies and other 
technologies. You may want 
to read 
� is somewhat staid ap-
proach does not appear to 
have ignited much enthusi-
asm, but is still an improve-
ment on what went before.
“His communication used 
to be limited to o�  cial de-
crees and state addresses. 
� e shi�  to frequent digital 
messaging shows a delib-
erate e� ort to reclaim the 
narrative and appear more 
present,” argues Tiwa.
Biya’s absence from the pub-
lic for more than six weeks 
last year had led to specula-
tion about his wellbeing and 
unfounded rumours that he 
had died.
Supporters have praised 
these latest e� orts, with 
state media like Cameroon 
Tribune highlighting Biya’s 
digital outreach as a sign of 
vitality and leadership.
But scepticism and sarcasm 
are in greater evidence on-
line. Comments below re-
cent posts on Paul Biya’s X 
and Facebook accounts in-

clude:
“It looks like he’s discovering 
the internet in 2025, but it’s 
primarily an electoral mar-
ket test,” says a user called 
Cynthia.
“Finally he’s talking to 
young people!”, comments 
Jean-Pierre.
“Cameroonians want roads, 
not hashtags,” writes a user 
called Mireille.
“Personally, I’m not at all 
convinced,” 32-year-old en-
trepreneur Che Arnold tells 
the BBC of the Biya camp’s 
strategy to appeal to young 
voters.
“It needs to go beyond 
tweets, Facebook messages 
and a simple online pres-
ence to promote political 
reforms but also solve real 
social problems.”
Biya will have to wait until 
the election in October to 
see if these e� orts will trans-
late into more young people 
voting for him.

Worth
Noting:

• By the time 92-year-
old Paul Biya o�  cially 
con� rmed he would seek 
re-election as Cameroon’s 
president last week, he had 
already been ramping up his 
online presence for several 
months.
• Daily posts on 
Facebook and X (formerly 
Twitter) mark a striking 
departure from his previous, 
occasional presence.
• But Biya’s attempts 
to win over young people 
ahead of October’s election 
may be falling � at, analysts 
tell the BBC.
• “Cameroon has over 
5.4 million social media 
users, but 95% of young 
people rely on WhatsApp – a 
platform where presidential 
communication is nearly 
non-existent,” says Rostant 
Tane, the director of Media 
Intelligence Sarl and author 
of the Cameroon 2024 Mul-
timedia Audience Study.
• “� ere’s no regional 
segmentation, no interactiv-
ity, and very little e� ort to 
speak the digital language of 
young people,” he adds.
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